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INTRODUCTION
On January 27, 2000, the Minister of Education announced the government’s plans
for improving the quality of special education programs and services in Ontario and
for ensuring greater accountability in the area of special education. These standards
support the government’s goal of ensuring that exceptional students in Ontario
receive the best quality education possible. System-wide implementation of these
standards will make school boards more accountable to students, parents and
taxpayers.
School boards must comply with the requirements for special education plans set out
in Regulation 306 under the Education Act, entitled “Special Education Programs
and Services”. These requirements for standards build on requirements for school
boards’ special education plans previously set out in memoranda from the ministry.
In accordance with Regulation 306, each school board is required to prepare and
approve a report on the special education programs and special education services
provided by the board, and to submit it to the ministry. Each board is required to
maintain a special education plan, to review it annually, to amend it from time to
time to meet the current needs of its exceptional students, and to submit any
amendment(s) to the Minister for review. One of the purposes of a school board’s
special education plan is to inform the Ministry of Education and the public about
special education programs and services that are provided by the school board in
accordance with legislation and ministry policy on special education. Beginning in
2001, the Ministry of Education began reviewing each school board’s special
education plan to determine whether it complies with the standards mentioned
above.
The aim of the review is to ensure that certain standards are maintained across the
province in the development and provision of special education programs and
services. Where the ministry determines that a board’s plan does not comply with the
standards, the ministry will require the board to amend its plan. Amending the plan
will include responding to identified omissions. Boards will make the necessary
changes and submit the amendments to the ministry the following year. Regulation
306 permits the Minister, at any time, to require a board to amend its special
education plan in a manner that the Minister considers necessary so as to ensure that
the board provides special education programs and services to meet the current needs
of the exceptional students of the board.
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Section 1
The Board’s Consultation Process
Purpose of the Standard
To provide details of the board’s consultation process to the ministry and to the public

Requirements of the Standard
In developing and modifying their special education plan, boards must take into consideration issues and
feedback from members of the community such as parents, members of school councils, community
organizations, and students. This public consultation, which takes place with the assistance of the board’s
Special Education Advisory Committee (SEAC), must be maintained on a continuous basis throughout the
year.

A statement of how the Board’s SEAC is involved in the annual review of the special education plan:

SEAC is responsible for assisting in the consideration, development, training of personnel and communication
regarding special education programs and services. As such, they are also involved with reviewing the Board’s
Special Education Plan, making recommendations for changes/improvements. Board personnel through the
supervision of the superintendent will make presentations to SEAC so that discussions may take place
regarding the development of the board plan.

SEAC meets at 6:00 PM on the third Thursday of the month at the Board’s Catholic Education Centre.
Agendas and minutes are made available to members at least one week in advance. Meetings are conducted
consistent with Board procedures and are open to the public. The Board approves members for a four- year
term that runs simultaneously with the board elections. A chairperson and vice-chairperson are elected
annually at the January meeting.

As policies and procedures important to Special education programs and services are developed, draft copies
of work in progress are submitted to SEAC for review and feedback.

A description of reports concerning the board’s plan received from members of SEAC:
Sections of the board plan are presented for review and discussion by SEAC. Feedback and suggestions for
improvement, clarification, etc., are reviewed and incorporated into the document where feasible. There were
no majority or minority reports concerning the Board’s approved Special Education Plan in 2020-2021*.

WECDSB Special Education Plan 2021-Section 1

1

The Board’s response to these reports:

The writing committee acknowledges receipt of the information given at the feedback meetings and discusses
the proposed changes. There were no majority or minority reports concerning the Board’s approved Special
Education Plan in 2020-2021.

A statement of how members of the community are informed of the timelines and methods for
providing input into the board’s plan:

Monthly meetings are conducted by SEAC as representatives of the various agencies and stakeholders
involved in the community. Minutes of these meetings are made available to the public monthly with the
publishing of the board minutes and meeting agendas. Copies of these are delivered to school council chairs
who, in turn, can share this information with concerned parents.

The board plan is available at www.wecdsb.on.ca

Parents who would like more information should first consult with their child’s teacher, the Learning Support
Service Teacher (LSST), Department Head, principal and staff at the school. Further information can also be
obtained by speaking with the Special Education Coordinator, the board office, or the trustee who is a
representative on the SEAC committee.

From time to time, open forums are provided at various locations in the board to provide information about the
board’s special education programs, services and delivery model to interested parents/stakeholders.

*A majority/minority report is made by a group of people within a larger group who agree/disagree with the
report of the whole group.
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Section 2
THE BOARD’S GENERAL MODEL FOR SPECIAL EDUCATION
Purpose of the Standard

To provide the Ministry and the public with information on the Board’s philosophy and service-delivery model
for the provision of special education programs and services.

Requirements of the Standard

The School Board’s Special Education Plan must outline in detail the Board’s general philosophy and servicedelivery model for the provision of special education programs and services. The Board’s Special Education
Plan must be designed to comply with the Canadian Charter of Rights and Freedoms, the Ontario Human
Rights Code, the Education Act and regulations made under the Act, and any other relevant legislation. The
Board must include a statement in the plan confirming that the plan has been designed in accordance with this
requirement.

WECDSB Special Education Plan 2021-Section 2
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Philosophy of Special Education

The Special Education Philosophy of the Windsor-Essex Catholic District School Board is to provide
meaningful, student-focused educational opportunities for all students. We will shape our direction using the
guiding principles of our Catholic faith to create a sense of belonging and acceptance. Each student will be
included in the typical classroom environment, supported by parents/guardians, peers, staff and other
members of the school family. We believe that all students should be empowered to become independent,
active members of their community, in an environment where every person contributes and benefits from living
and learning together.

Mission Statement

In keeping with the virtues of our Catholic Faith, we are called to know every student, to inspire them to follow
the example of Jesus, and empower them with the knowledge and skills they need to live purposeful,
meaningful lives.

Vision

In keeping with our Catholic teachings, our vision is a collaborative partnership consisting of students,
parents/guardians, teachers and other professionals.






By including every student in age appropriate settings as unique and capable learners;
Creating an atmosphere of trust and respect;
Facilitating full participation as contributing members of the school family;
Fostering friendships in school and community; and
Developing confidence and self-esteem through shared responsibilities.

The Windsor-Essex Catholic District School Board’s Special Education Plan complies with the
Canadian Charter of Rights and Freedoms, The Ontario Human Rights Code, The Education Act
and regulations made under the act, and any other relevant legislation.

WECDSB Special Education Plan 2021-Section 2
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WECDSB SYSTEM PRIORITIES AND GOALS
Our Students
1. To understand and know each student, in order to better promote their intellectual, spiritual,
emotional, and physical well-being.
2. To focus on the success of our most vulnerable, by creating positive, welcoming, safe
learning environments where every child can achieve success.
3. To provide experiential learning opportunities that are related to exciting career pathways in a
variety of promising sectors consistent with their individual aspirations.

Our Faith
1. To create an atmosphere that nurtures the faith journey of all our students and encourages
them to put into practice the virtues inherent in our faith.
2. To foster mutual respect for other beliefs while remaining true to our core Catholic principles
and values.
3. To seek out creative ways of strengthening connections between faith and academics
through curriculum.

Our Team
1. To provide meaningful professional development for everyone.
2. To encourage all our employees, and the broader Catholic community to commit to the faith
formation and achievement of our students.
3. To foster a culture where we celebrate the success of our staff and students by recognizing
their achievements.

Our Community
1. To advocate and support Catholic Education by nurturing and cultivating school, parish and
home relationships in collaboration with the Diocese of London.
2. To strengthen our community through servant leadership.
3. To foster, build and maintain partnerships that create a culture of innovation in a rapidly
changing world.

Our Resources
1. To be prudent, wise and responsible stewards of our resources.
2. To focus our resources on providing outstanding learning experiences for our students, while
exploring and cultivating new community partnerships that can lead to exciting new learning
opportunities.
3. To ensure that the priorities identified in the multi-year strategic plan shape the board's
budget and strategically direct our resources to support evidence-based student achievement
initiatives.

WECDSB Special Education Plan 2021-Section 2
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Section 3
Roles and Responsibilities
Purpose of the Standard
To provide the public with information on roles and responsibilities in the area of special education.

Requirements of the Standard
The board’s special education plan must provide information on the roles and responsibilities of the following in
the area of special education in Ontario.







the Ministry of Education
the school boards
the board’s SEAC
principals and teachers of the board
parents or guardians
students

WECDSB Special Education Plan-Secion 3
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ROLES AND RESPONSIBILITIES IN SPECIAL EDUCATION
Clearly defined roles and responsibilities are an essential part of delivering special education programs and
services. The roles and responsibilities within special education are outlined below.

The Ministry of Education:













sets out, through the Education Act, regulations, and policy documents, including policy/program
memoranda, the legal obligations of school boards regarding the provision of special education
programs and services;
prescribes the categories and definitions of exceptionality;
requires that school boards provide appropriate special education programs and services for their
exceptional pupils;
establishes the funding for special education through the structure of the funding model. The model
consists of the Foundation Grant, the Special Education Grant, and other special purpose grants;
requires school boards to report on their expenditures for special education;
sets province-wide standards for curriculum and reporting of achievement;
requires school boards to maintain special education plans, review them annually, and submit
amendments to the ministry;
requires school boards to establish Special Education Advisory Committees (SEACs);
establishes Special Education Tribunals to hear disputes between parents and school boards regarding
the identification and placement of exceptional pupils;
establishes a provincial Advisory Council on Special Education to advise the Minister of Education on
matters related to special education programs and services;
operates Provincial and Demonstration Schools for students who are deaf, blind, or deaf-blind, or who
have severe learning disabilities.

The district school board or school authority:











establishes school board policy and practices that comply with the Education Act, regulations, and
policy documents, including policy/program memoranda;
monitors school compliance with the Education Act, regulations, and policy documents, including
policy/program memoranda;
requires staff to comply with the Education Act, regulations, and policy documents, including policy/
program memoranda;
provides appropriately qualified staff to provide programs and services for the exceptional pupils of the
board;
reports on the expenditures for special education;
develops and maintains a special education plan that is amended from time to time to meet the current
needs of the exceptional pupils of the board;
reviews the plan annually and submits amendments to the Minister of Education;
provides statistical reports to the ministry as required;
prepares a parent guide to provide parents with information about special education programs,
services, and procedures;
establishes one or more IPRCs to identify exceptional pupils and determine appropriate placements for
them;
WECDSB Special Education Plan-Secion 3
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establishes a Special Education Advisory Committee (SEAC);
provides professional development to staff on special education;
adheres to all applicable legislation.

The Special Education Advisory Committee:






makes recommendations to the board with respect to any matter affecting the establishment,
development, and delivery of special education programs and services for exceptional pupils of the
board;
participates in the board’s annual review of its special education plan;
participates in the board’s annual budget process as it relates to special education;
reviews the financial statements of the board as they relate to special education;

The school principal:











carries out duties as outlined in the Education Act, regulations, and policy documents, including
policy/program memoranda, and through board policies;
communicates Ministry of Education and school board expectations to staff;
ensures that appropriately qualified staff are assigned to teach special education classes;
communicates board policies and procedures about special education to staff, students, and parents;
ensures that the identification and placement of exceptional pupils, through an IPRC, is done according
to the procedures outlined in the Education Act, regulations, and board policies;
consults with school board staff to determine the most appropriate program for exceptional pupils;
ensures the development, implementation, and review of a student’s Individual Education Plan (IEP),
including a transition plan, according to provincial requirements;
ensures that parents are consulted in the development of their child’s IEP and that they are provided
with a copy of the IEP;
ensures the delivery of the program as set out in the IEP;
ensures that appropriate assessments are requested and that, if necessary, parental consent is
obtained for these assessments.

The teacher:








carries out duties as outlined in the Education Act, regulations, and policy documents, including
policy/program memoranda;
follows board policies and procedures regarding special education;
works with the special education teacher to acquire and maintain up-to-date knowledge of special
education practices;
works with special education staff and parents to develop the IEP for an exceptional student;
where appropriate, works with other school board staff to review and update the student’s IEP;
provides the program for the exceptional student in the regular class, as outlined in the IEP;
communicates the student’s progress to parents;
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secondary school Special Education Department Head or the Learning Support Service Teacher meets
with the grade 8 teachers and other stake- holders to identify students who may be in need of
assistance, special programming/services.

The special education teacher:
The special education teacher, in addition to the responsibilities listed above under “The teacher”:




holds qualifications, in accordance with the regulations under the Education Act, to teach special
education;
monitors the student’s progress with reference to the IEP and modifies the program as necessary;
assists in providing educational assessments for exceptional students.

The early childhood educator
The early childhood educator, in coordination and cooperation with the classroom teacher:






plans for and provides education to children in Kindergarten;
observes, monitors, and assesses the development of Kindergarten children;
maintains a healthy physical, emotional, and social learning environment in the classroom;
communicates with families;
performs duties assigned by the principal with respect to the Kindergarten program.

The parent/guardian:








is familiar with and informed about board policies and procedures in areas that affect the child;
participates in IPRCs, parent-teacher conferences, and other relevant school activities;
participates in the development of the IEP;
is acquainted with the school staff working with the student;
supports the student at home;
works with the school principal and teachers to solve problems;
is responsible for the student’s attendance at school.

The student:




complies with the requirements as outlined in the Education Act, regulations, and policy documents,
including policy/program memoranda;
complies with board policies and procedures;
participates in IPRCs, parent-teacher conferences, and other activities, as appropriate.

WECDSB Special Education Plan-Secion 3
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Section 4
EARLY IDENTIFICATION PROCEDURES AND INTERVENTION STRATEGIES
Purpose of the Standard

To provide details of the Board’s early identification procedures and intervention strategies to the Ministry and
to the public.

Requirements of the Standard

As stated in Policy/Program Memorandum No.11, “Early Identification of Children’s Learning Needs”, board
must have in place “procedures to identify each child’s level of development, learning abilities, and needs”, and
they must “ensure that educational programs are designed to accommodate these needs and to facilitate each
child’s growth and development”. The Board’s Special Education Plan must explain these procedures for
school staff and for parents/guardians and other members of the public. The plan must also include the
statement that “these procedures are part of a continuous assessment and program planning process which
should be initiated when a child is first enrolled in school and no later than the beginning of a program of
studies immediately following Kindergarten and should continue throughout a child’s school life”.

WECDSB Special Education Plan 2021-Section 4
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Guiding Principles / Philosophy Used for Early Identification of Children’s Learning Needs

Children arrive at school with different backgrounds and experiences and at different stages of development.
To give each student the best start possible, it is essential that school programs provide a variety of learning
opportunities and experiences. Teachers, early childhood educators, members of the community, and families
must work together to provide constructive and consistent learning experiences that will build students’
confidence, encourage them to continue to see learning as both enjoyable and useful, and provide a strong
foundation for their future intellectual, physical and social development.

The Teacher’s Role in Early Identification

Teachers provide the day-to-day contact so essential to identifying students with special needs and/or learning
difficulties. Through the delivery of programs and their ongoing assessment and evaluation, teachers regularly
discover children’s strengths and needs to gather information to identify children at risk.
Teachers regularly consult with parents, caregivers, Learning Support Service Teachers, Educational
Assistants and children themselves to provide effective and appropriate learning strategies that meet the
complex needs of students. Teachers naturally look for ways to accommodate the different learning styles that
include the strengths, needs, interests and abilities of the children. Teachers also consult with the various
partners to select appropriate programs, materials, resources, planning and extracurricular activities.
In secondary schools, students who experience difficulties for the first time will be brought to the attention of
school personnel (Special Education department, guidance counsellor, campus minister, school administration)
who will set in motion required supports to assist the student.
Early identification and intervention strategies involve both observation and the gathering of useful information
about the student’s preparedness for the grade 9 program. Work habits, response to the classroom setting,
relating to a number of different teachers and students, the first few assessment activities and the knowledge
of the student’s previous level of success in grade school are all indicators of the likelihood that a student will
require further assistance or take part in special programs/services.
The Special Education Coordinators are involved in assisting and directing school staff in the development of
special programs/services for students with special needs. They are responsible for coordinating a smooth
transition to or from programs within the board and agency schools in the wider community. They play a crucial
role in the development of transition planning for secondary students who may be moving on to the world of
work or other academic pursuits.

The Parents’ Role in Early ID

Research shows that children have greater success at school when their parents are involved in their child’s
education. In conjunction with the Kindergarten Registration Package that parents fill out upon entry of their
children into the JK/SK classroom, we can begin the identification process whereby all students will be
regularly assessed.

WECDSB Special Education Plan 2021-Section 4
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Parents can assist by being aware of the expectations of the JK/SK program in order to provide useful
information to the teacher and respond to the results of assessment of their child’s learning and progress.
School life provides many opportunities for parental involvement some of which could include regular
parent/teacher communication, volunteering for school functions or school council and providing assistance
and encouragement at home.
It’s important even at the secondary level for parents to be involved and informed of the options available for
their children to achieve success and make sound decisions about the programming required for the world of
work or further education.
Policies and Procedures on Screening, Assessment, Referral, Identification and Program Planning for
students who may be in need of special education programs and services

Children can be referred for consideration/identification by parents, classroom teachers, principals/support
services and the Learning Support Service Teacher.
At this point, a meeting may take place in which all stakeholders will review the strengths and needs of the
student and develop and discuss options. It may be decided at this time to develop an Accommodation Log.
Students who seem to be experiencing greater difficulties may require an Individual Education Plan (IEP).
Within the IEP, recommendations may be made to access a wider range of services, such as speech and
language therapy.
At times, children are faced with obstacles to learning that come from influences outside their school day.
Death in a family, physical/psychological abuse, or other traumatic experiences can impact on the mental &
physical health of children in such a way as to compromise their ability to learn. Teachers, parents, and other
caregivers can ask for assistance in intervening on the child’s behalf by involving the Child and Youth Worker
(CYW), Mental Health Worker, Program Specialists, guidance counsellors, campus minister or other board
personnel and/or contacting the local Children’s Aid Society or other appropriate outside agency.
For students who are identified as exceptional before entry into the regular school program (i.e. children aged
6 or younger), coordination of services and programs will occur through team transition meetings.
Programming for these children will be coordinated on an ongoing basis between the teacher at the school and
the caregivers at the community agencies.
Provision for instruction for new immigrants to Ontario from other countries occurs where English is not their
first language. English as a Second Language (ESL) teachers are employed by the board to provide direct
instruction and support to classroom teachers to assist students.
Procedures for providing parents with notice that their child is having difficulty

Usually a phone call or a note from the teacher is the first step in establishing a dialogue with
parents/guardians that may begin the process of assisting a child in their education. Follow-up can occur in
several ways; a meeting with the teacher and any other relevant board personnel to discuss the concern in
more detail. After examining all aspects of the situation, a plan of action will be developed to assist the child.
WECDSB Special Education Plan 2021-Section 4
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The plan may be as simple as establishing a homework book or as formal as creating an Individual Education
Plan.

Procedures for providing parents with notice that their child is being considered for a special
education program and related services

A referral form is completed by school staff stating the concerns and outlining steps taken to assist the student
up to that point. At this stage, a concern expressed as a significant behavioural, emotional or social issue may
be directed to the CYW, or Program Specialist. Further, students who exhibit speech difficulties may be
referred for speech/language therapy. Appropriate consent forms must be completed prior to intervention.
Strategies/programs will be considered in a team meeting that includes the parents/guardians, (student if
appropriate), classroom teacher, Learning Support Service Teacher and any other board personnel required.
At this time, other services may be considered as appropriate to assist the student. In the Windsor-Essex
Catholic School Board, these may include the following programs: Literacy Support, Child and Youth Workers.
At the secondary level, students can benefit from placement in a variety of special programs. Within the school
the teacher may implement an Individual Education Plan (IEP), an Accommodation Log, or schedule
assistance from the Learning Support Service Teacher for instructional support. In grade 9 & 10, Locally
Developed Courses, support from the Learning Support Service Teacher, and/or support from senior students
as part of a peer helping program are all available.
Peer mentoring occurs in situations where students need assistance and it is appropriate for other students to
assist them in their daily activities.
After grade 10, additional programs are available. Students may take part in Co-op and/or Work Experience,
OYAP (Ontario Youth Apprenticeship Program), Workplace Preparation courses, SAL (Supervised Alternative
Learning), Job shadowing/twinning, or home instruction (for students unable to attend school for medical
reasons).

The types of assessment tools/strategies used to gather appropriate information in order to assist in
the development of appropriate educational programs



Assessment Practice of WECDSB
Psychological Assessment: Approaches and Tools

Please refer to Section 6 for details on the above noted assessment tools/strategies.

The types of early intervention strategies that are used to support students prior to referral to an IPRC

The actual strategies/programs to be decided upon will be considered in a team meeting that includes the
parents/guardians, (student if appropriate), classroom teacher, Learning Support Service Teacher and any

WECDSB Special Education Plan 2021-Section 4
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other board personnel required. In all cases, an Individual Education Plan (IEP) and/or Accommodation Log
will be developed to coordinate the strategies/services the student may require.
At the secondary level, students can benefit from placement in a variety of special programs. Within the school
the teacher may implement an Individual Education Plan (IEP), an accommodation log, or schedule assistance
from the Learning Support Service Teacher for instructional support.
The following services are available: Speech and Language Pathologists, Sign Language Interpreter (for the
deaf/hearing impaired), Low Vision Specialist, CYW (Child & Youth Worker), Program Specialist for behaviour
issues.
Occupational therapy, physiotherapy and additional speech language services are provided through referral to
the John McGivney Children’s Centre. (Appropriate forms can be found at the end of this section.)

Procedures used within the board for referring a student for an assessment (eg: an assessment by an
in-school team or by professional resource staff) should learning problems be identified that might
result in the student’s being referred eventually to an IPRC (these procedures include notifying parents
and involving them in the process).

Requests for assessments begin with the completion of referral forms that have been developed by the board
for the range of services available. (Please see forms in Section 6 “Educational and Other
Assessments”.) These forms follow a carefully developed process that ensures that personnel follow
guidelines set out in the Education Act and other relevant legislation regarding the collection of data and
testing of children. Parents/guardians (and students where appropriate) will be required to be a part of this
process by providing their informed consent for the procedures/testing undertaken and by taking part in postassessment meetings where they can receive, examine and ask questions about the results and analyses
derived from the testing.
Procedures for providing parents with notice that their child is being considered for referral to an IPRC

Parents will be notified with a phone call from the school principal of the school’s desire to refer the child for an
IPRC. This will only occur, however, following all of the steps previously mentioned. Regular communication is
essential in developing programs to assist students when required, and parents are a vital link to the process.
After due consideration has been given to the needs of the child through accommodations or other forms of inclass, or in-school intervention/assessment (which may include the WRAT, WISK IV, or the Slosson-R
diagnostic tests), a child’s needs may be such that more formal intervention is required. The student will be
tracked and monitored for a period of time. If the student’s program does not meet the needs of the student,
then a meeting will be struck where school staff and the parents (and the student where appropriate) will be
involved to formulate an IEP. If further intervention is required, a formal identification is considered.
At this point, when school and board staff in collaboration with the parents determine that more formal
intervention/assistance is required, a referral form will be sent to the parents notifying them that their child is
being considered for an IPRC. This will set in motion the Identification Process used by the board that follows

WECDSB Special Education Plan 2021-Section 4
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guidelines spelled out in the Education Act and Regulations. More information on this process can be found in
the Section 5 entitled, “Identification Placement and Review Committee Procedures and Guidelines.”

WECDSB Special Education Plan 2021-Section 4
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Child and Youth Worker (CYW) Support
Model
Effective September 2019, all CYWs were centrally assigned to schools based on student specific behavioral
intervention needs. These assignments are reviewed regularly and will change depending on
system/school/student need. The length of assignment depends on the type of intervention, student
programming and training required to sustain programming in the classroom. This model allows for greater
efficiency to implement short and long term intervention as well as to provide crisis intervention.
Number of CYWs for the 2020-2021 school year – 25.

Roles and Responsibilities of the Child and Youth Worker (adapted from: Ontario Association of CYCs)
The role of a Child and Youth Worker is to provide a wide range of prevention,
intervention and skill based training to children and adolescents who face a variety
of emotional, behavioural and social challenges in an effort to facilitate healthy
growth. The CYW is part of an interdisciplinary team that serves children and
adolescents and their families.

The CYW may:







facilitate short-term skill-based groups (eg: anger management, conflict resolution)
assist in implementing school-wide preventative initiatives (eg: Character Education Framework and
Anti-Bullying)
provide Crisis Intervention
provide classroom presentations on a variety of personal skill based topics
develop and support behavior plans in collaboration with the classroom teacher and school-based
support team
individual student planning sessions – focus on personal skill building individual student program
development and implementation

Peer-Assisted Learning Strategies (PALS)
In 2007, the OPA student assessment project provided school boards across the province with a unique
opportunity to address growing waitlists and wait times for psychological assessment services. The WECDSB,
like many other school boards within the province, had been experiencing a backlog of referrals for
psychological assessment for many years when the OPA project funding was introduced. The emphasis of the
WECDSB OPA plan was to implement and evaluate the success of a pilot reading intervention/prevention
program as a means by which to reduce waitlist numbers and wait times for services. Reading was specifically
targeted, as reading problems have traditionally been the primary presenting reason for referral for
psychological assessment. Through a combination of early screening, progress monitoring, and instruction that
is responsive to emerging learning problems, many later diagnosed LDs can be prevented. If the research is to
be believed, this could mean as much as a 70% decrease in referrals for assessment.
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The Peer-Assisted Learning Strategies (PALS) reading program was chosen as a best match to the structure
of the system and the needs of the students. This is a classroom-based intervention program that meets the
needs of all learners and lends itself to differentiated instruction. The overwhelming success of the program,
demonstrated both statistically and anecdotally, led to board wide implementation within the primary grades
(JK to 3) effective January 2008. Furthermore, data is gathered at set intervals on all primary students as a
means of screening, monitoring progress, determining impact, and identifying needs. Within psychology,
referrals for assessment of children presenting with primary reading problems have decreased by 50%. This
has permitted psychological services staff to see children for assessment at younger ages and provide
assessments that are broader in scope. Furthermore, what is known about the science of reading is being
used to address student needs and, by means of increasingly intensive interventions, the needs of more
students are being met than has been the case in times past.
Our experience with the PALS reading programs has been an overwhelmingly positive one. We have come to
appreciate its versatility and its many applications. Countless examples of the potential of the programming
now exist. Used properly and with good fidelity, PALS has proven to be effective in preventing and remediating
reading difficulties. In the years since its inception, it has become the cornerstone of a broader system
emphasis on early intervention and prevention programming in reading: that is, as a Tier 1 intervention in a
Response to
Intervention (RTI) model. The PALS programming has also been found to be effective as a Tier 2 intervention.
Increasingly, the PALS 1 Reading Program has been used as a remedial tool that is suited to use with any
student struggling with foundational skills in reading. As we learned through the CODE project in 2010,
instruction that is responsive to needs and is provided at a young age can help to bridge the skill gap
demonstrated by at-risk students. Five-week blocks of intervention in Senior Kindergarten accomplished this
goal.
Data remain key to instructional decision making. To determine whether appropriate interventions have been
implemented and whether instruction is responsive to individual needs, we have moved away from using
summative measures for decision making purposes. These summative measures include traditional tests such
as the WRAT and the Brigance. These so-called mastery measures are meant to be used infrequently and are
not suited to monitoring of student progress over time. Formative assessment tools are currently being used.
These Curriculum Based Measurement (CBM) tools are better suited to the goals of monitoring student
progress and making decisions about the timeliness and appropriateness of interventions recommended. As
these are quick and easy-to- administer, these do not take away from valuable intervention time. It has become
clear that the CBM tools used provide unique data that enhance the interpretability of other board data
collected. We have been able to set targets by grade, revise these each year, and add measures to evaluate
the essential components of reading.
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Locally Developed Courses
These courses are designed to prepare students for the World of Work course of study. These courses meet
the educational needs not met by Provincial Educational Policy documents. They may be developed to
accommodate the unique educational and/or career preparation needs of students receiving special education
programs and services whose need for particular course content or for special preparation for further education
or work cannot be met by a course based on provincial curriculum policy documents. The following Locally
Developed courses are offered: Grade 9 English, Grade 9 Mathematics, Grade 9 Science, Grade 10 English,
Grade 10 Mathematics, Grade 10 History.

Applied programs are designed to prepare students who intend to enroll in College. They also focus on the
essential concepts of the discipline but develop students knowledge and skills by emphasizing practical,
concrete applications of these concepts and incorporating theoretical applications as appropriate.

Academic programs are designed to prepare students who intend to go on to University (or College). They
focus on the essential concepts of the discipline and also explore related concepts. Academic courses develop
students’ knowledge and skills by emphasizing theoretical, abstract applications of the essential concepts and
incorporating practical applications as appropriate.

Student Success (“At Risk”) Initiative
In June 2003, the Ministry of Education launched a “Student At Risk” Initiative to provide direction to Ontario
school boards to assist students considered at risk.
Two Provincial Expert Panels Reports, The Report of the Expert Panel on Student at Risk in Ontario Grade 7 –
12 (Literacy) and The Report of the Program Pathways for Students At Risk Work Group (Program Pathways)
provide specific recommendations to address the needs of students at risk.
The Literacy report addressed two interconnected risks, failure to acquire literacy skills for learning, and as a
consequence failure to graduate with an Ontario Secondary School Diploma. The Program Pathway report
addressed the needs of students who are moving from high school directly into the workplace.
The students who are considered ‘at risk’ from the perspective of both the Literacy and Program Pathways
Expert Panel are defined as:






Elementary students who are performing at level 1, or below grade expectations;
Secondary students who are performing at level, or below grade expectations;
Secondary students who would have studied at the modified or basic level in the previous curriculum;
Secondary students who are performing significantly below the provincial standard, earning marks in
the 50s and low 60s, and who do not have the foundations to be successful in the new curriculum;
Students who are disengaged for a variety of reasons, which tend to be reflected in very poor
attendance.
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Gap closing strategies are being implemented in the schools to close the gap for students at risk. These
remedial interventions are designed to raise the level of student achievement to an expected standard for the
regular grade level curriculum. The Board is providing resources and explicit teaching of skills and strategies to
enhance their effectiveness as learners. A variety of programming options are also being put in place to assist
those students who choose to enter the work force immediately after leaving school.
Some students enrolled in the Essentials/Applied programs may be considered for admission to
college/university programs after completing some required transfer courses that will help to ensure that they
have the required skills and knowledge to meet the admission requirements. (Transfer Courses, available in
grades 10-12 offer students a means of transferring from one type of course to another if their interests and
goals change during secondary school. Like other types of courses transfer courses are credit based and are
counted towards the 30 credits required to meet diploma requirements.)
Parents are expected to be a part of the planning process and their informed, written consent will be required
before students are placed in any of these programs or receive services.
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Section 5
The Identification, Placement, and Review Committee (IPRC) Process and
Appeals

Purpose of the Standard
To provide details of the board’s IPRC process to the ministry and to the public.

Requirements of the Standard
A board’s special education plan must include a description of the board’s IPRC process, as well as the
number of IPRC referrals, reviews, and appeals conducted within the board in the previous school year.
The plan will also include a copy of the board’s guide for parents. The guide gives parents information on the
procedures involved in identifying a student as exceptional and determining the student’s placement, as well as
information on appealing the decision of the IPRC if the parents to not agree with the decision.
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The Identification, Placement, and Review Committee (IPRC) Procedures and Guidelines

Who should be considered for an application to Identification Placement and Review Committee?
 students who require extraordinary support to succeed in school (those with long term needs that
impact learning);
 students who require special class placement;
 students nominated for consideration by parent/guardian.

Who makes up the Identification Placement and Review Committee?
Who Must Attend (Key Committee Members):
 Superintendent of Special Education or designate (Area Special Education Coordinator);
 a team of two principals (one to act as chairperson).
Who Should Attend:
 parents/guardians are invited to participate;
 principal/vice-principal of the school;
 Learning Support Service Teacher and/or Department head of Special Education in Secondary schools
and/or classroom teacher;
 student where appropriate.
Who May Attend:
 psychologist/psychological associate;
 speech and language pathologist;
 other school staff;
 parents/guardians, advocate/interpreter, representative;
 outside agency personnel as requested by parent/guardian or principal of the school;
 student where appropriate

Where will an Identification Placement and Review Committee meeting be held?
 At a school within the geographical area.

When will an Identification Placement and Review Committee meeting be held?
 meetings will be held within 30 days after the application is received from school principal, if possible

How is an Identification Placement and Review Committee application handled?
 School principal and Learning Support Service Teacher will consult and/or meet with Area Special
Education Coordinator regarding the intention to apply for Identification, Placement and Review
Committee and appropriate documentation;
 School principal will ensure a school/parent/guardian conference has taken place to review program
needs and to explain the Identification Placement and Review Committee process to the
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parents/guardians. The school board Special Education Parent Guide will be given to
parents/guardians at this meeting;
School principal will send the application for an Identification Placement and Review Committee
meeting to the Area Special Education Coordinator following the parent(s)/guardian(s) school
conference.

How is an Identification Placement and Review Committee meeting prepared?
 Area Special Education Coordinator will coordinate a meeting date with the school principal & other
committee members;
 Area Special Education Coordinator will make arrangements for the Identification Placement and
Review Committee team (2 principals from the board) to attend. One principal from this pool will chair
the meeting;
 School principal will send out notification of the meeting particulars and Parent's Guide to the
parents/guardians 15 days prior to meeting;
 School principal arranges the meeting room at the site and makes arrangements for any staff who will
participate at the meeting;
 School personnel will prepare sufficient numbers of Identification Placement and Review Committee
information packages for key members of the Identification, Placement and Review Committee and the
parents/guardians. (They should receive this package at least 10 days prior to the scheduled meeting).

What information package is required at the Identification Placement and Review Committee meeting?
Essential Requirements:
 Identification Placement and Review Committee cover sheet (application form);
 most recent Individual Education Plan;
 latest report card;
 working file with samples of student's work, teacher observations and anecdotal notes;
 summary of prior school information based on information in the Ontario School Record (OSR) noting
strengths, weaknesses, accommodations put in place, Learning Support Service Teacher intervention,
support staff intervention, school attendance, etc.);
 observation and/or standardized testing;
 any relevant assessments/reports from the board support staff (psychology, speech and language) as
deemed necessary to facilitate the Identification Placement and Review Committee process;
 any assessments/reports from outside agencies, medical personnel, therapists, etc. with
parents/guardians permission.
Optional Requirements:
 student interview;
 Identification Placement and Review Committee members are encouraged to visit the student's
program prior to the I.P.R.C. meeting.
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What happens at the Identification Placement and Review Committee meetings?

















Classroom teacher, Learning Support Service Teacher, school principal, and/or parents/guardians,
(student where appropriate) are the main presenters of the child's profile and needs;
other support staff in attendance will review the results of their own intervention, if necessary;
if the student is in attendance they may outline their own strengths, needs and concerns;
the committee will determine if the child is to be deemed exceptional;
a specific exceptionality in keeping with Ministry definitions will be determined by the Special Education
Identification Placement and Review Committee;
School principal will give (or forward) to parents/guardians a copy of the above mentioned Statement of
Decision, and put the original in the Ontario School Record Documentation File. A copy is sent to the
Area Special Education Coordinator;
School principal shall ensure that an Individual Education Plan with specific educational expectations
and an outline of the special education program and services is completed. A statement of progress
and evaluation methods will be included. This must be accomplished and sent to parents/guardians and
to the student if he/she is 16 years or older, within 30 days after the Identification Placement and
Review Committee determination;
Where a student is 14 years or older, the Individual Education Plan must include a transition plan to
appropriate post-secondary school activities such as further education, community living or the world of
work;
implementation of the committee decision can occur with written consent of parents/guardians or
student, (16 years) or after expiration of the time provided for appeal;
within 15 days of receipt of the Statement of Decision, parents/guardians can request a meeting with
committee;
School principal will record recommendations discussed and ensure follow-up;
School principal puts the original Identification Placement and Review Committee package of
information in the Ontario School Record Documentation File;
Area Special Education Coordinator will collect the extra Identification Placement and Review
Committee information packages to be shredded at the Student Services office.

Identification Placement and Review Committee Review Procedures
When will the Identification Placement and Review Committee reviews be held?




reviews must be held within a 12 month period (except when a parent gives written notice dispensing
with the review);
reviews may be held every 90 days with parents'/guardians' written request;
Annual Identification Placement and Review Committee Reviews are to take place in the Spring for this
school board.
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Who makes up the Identification Placement and Review Committee?
Who must attend:
Key Review Members include:
 school principal/vice-principal;
 classroom teacher;
 Learning Support Service Teacher/Department Head of Special Education in secondary schools.
Who will be invited to attend:
 parents/guardians;
 student where appropriate.
Who may attend:
 Special Education support staff (speech, psychologist, psychological associate, Special Education
Coordinator);
 parent/guardian advocate/representative;
 outside agency personnel as requested by parents/guardians.

How will the Identification Placement and Review Committee review meeting be prepared and handled?






School principal will arrange for sending out notifications of such meeting to parents/guardians 15 days
prior to the meeting; arrange for the preparation of a sufficient number of review information packages
for those in attendance; and prepare a schedule;
School principal will arrange for attendance of the Learning Support Service Teacher and/or classroom
teacher;
School principal will sign the review statement at such a meeting and the parents/guardians will sign
the statement at the meeting or at a later time;
If the committee intends to recommend a change in identification and/or placement, the Area Special
Education Coordinator must be notified. Within 15 days of receipt of the decision, parents/guardians
can request a meeting with the committee;

Approval for change in exceptionality and/or school placement must be obtained from the Superintendent of
Special Education or designate.
 School principal will give a copy to parents/guardians (once parents/guardians have signed it), insert
the original in the Ontario School Record and send a copy to
 the Area Special Education Coordinator;
 School principal will record recommendations discussed and ensure follow-up;
 Principal will shred additional packages after the review.

What will the Identification Placement and Review Committee review package include?
Essential requirements:
 most recent Individual Education Plan;
 most recent report card and any relevant information;
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most recent assessments;
a summary statement of the student’s progress prepared by the classroom teacher and the Learning
Support Service Teacher noting strengths, progress and a
discussion of needs;
student portfolio.

Guidelines for Parents for Identification Placement and Review Committee Meeting and Annual Review
 be informed of policies and regulations of the Identification Placement and Review Committee process
and school board philosophy and programs (Parent's Guide - booklet) (as per regulation 181-98);
 be involved and follow-up on the specific program for your child;
 be an active participant in developing cooperative goals for your child with school personnel;
 ask your child (if appropriate) for input prior to going to an Identification Placement and Review
Committee meeting;
 inform and discuss with school principal of any concerns you may have prior to an Identification
Placement and Review Committee meeting; discuss any concerns or recommendations with school
personnel;
 inform the school principal if you request an advocate to accompany you at an Identification Placement
and Review Committee meeting;
 inform the school principal if your child wishes to attend and/or participate at an Identification
Placement and Review Committee or review meeting (encourage your child to be a self-advocate);
 ask for clarification of any information presented at such Identification Placement and Review
Committee meetings;
 request a copy of the information packages for a home file on your child.

Number of IPRC referrals, reviews and appeals conducted in the previous year:

2020-2021
IPRC Referrals
IPRC Reviews
IPRC Appeals

ELEMENTARY
2
24
0
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SECONDARY
0
145
0

TOTAL
2
169
0
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“Learning together in faith and service”

Lord Jesus - teach us solidarity!
Teach us to serve you as you deserve. To give
and not to count the cost...
To struggle and not to mind the inconvenience...
To toil and not to seek for rest...
To labour and not to seek reward...
Except that of knowing that we do your will.

Amen!

WECDSB Special Education Plan 2021-Section 5

27

Mission Statement:
In keeping with the virtues of our Catholic Faith,
we are called to know every student,
to inspire them to follow the example of Jesus,
and empower them with the knowledge and skills
they need to live purposeful, meaningful lives.

Vision:
Following the teachings and examples of Jesus Christ, our vision is a partnership consisting of
students, parents/guardians, teachers and other professionals.
 By including every student in age appropriate settings as unique and capable learners;
 Creating an atmosphere of trust and respect;
 Facilitating full participation as contributing members of the school family;
 Fostering friendships in school and community; and
 Developing confidence and self‐esteem through shared responsibilities.

WECDSB Special Education Plan 2021-Section 5

28

The Special Education Philosophy of the Windsor-Essex Catholic District School
Board is to provide meaningful, student-focused educational opportunities for all
students. We will shape our direction using the guiding principles of our Catholic
faith to create a sense of belonging and acceptance. Each student will be included in
the typical classroom environment, supported by parents/guardians, peers, staff and
other members of the school family. We believe that all students should be
empowered to become independent, active members of their community, and a place
where every person contributes and benefits from living and learning together.
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What is a Special Education Program?
A Special Education Program is an educational program based on the results of continuous
assessment and evaluation. It includes an Individual Education Plan containing specific
objectives and an outline of special education services that meet the needs of the student.

What are Special Education Services?
Special Education Services are the facilities and resources, including equipment and support
personnel needed to create a special education program. These
could include:
• intervention/consultation with a psychologist, behaviour
specialist, speech and language pathologist, special education
coordinator;
• academic assistance from a learning support service teacher
( L.S.S.T.);
• physical support from an educational assistant; or
• assistive devices

Who decides if a child will receive Special Education
Services?
This is a cooperative decision among the parents, classroom teacher, principal and the LSST.
The process begins with a parent/teacher meeting to discuss the strengths and needs of the
student. An individual education plan may be developed as a result of this meeting.

What is an Individual Education Plan (I.E.P.)?
The Individual Education Plan is an educational road map for a student. Each student's plan
outlines program modifications and necessary support services. The education team will use
classroom observation, educational assessment tools and other professional evaluations to
complete the I.E.P. The classroom teacher works with parents, the LSST, and the student to
identify the student's strengths and needs, and to set goals.
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AN INDIVIDUAL EDUCATION PLAN MUST
CONTAIN THE FOLLOWING:

What happens once an Individual Education Plan is
in place?
The Individual Education Plan will evolve as a student grows and matures. Within each term, a
student’s goals and needs are reviewed and discussed with parents. Regular communication and
review with the parents are essential to the success of the individual education plan.

Will my child always need an Individual Education
Plan?
Some students may develop strengths and acquire skills allowing them to continue their
education without an individual education plan. The purpose of an individual education plan is
to provide a structure for defining and reviewing the needs of the student on a regular basis and
determining if modifications are required.
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What if my child needs more help?
Sometimes a formal assessment (psychological or further academic testing) is required to
determine a student's specific needs. An I.P.R.C. may be considered as a result of these
assessments.

What is an I.P.R.C.?
Regulation 181/98 requires that all school boards develop an Identification, Placement, and
Review Committee (I.P.R.C.). In the Windsor-Essex Catholic District School Board the I.P.R.C.
will consist of the Superintendent of Special Education or a designate (Special Education
Coordinator) and a team of two principals.

What is the role of the l.P.R.C.?
The Identification, Placement and Review Committee (I.P.R.C.) will:
• decide whether or not a student should be identified as exceptional;
• identify areas of the student’s exceptionality, according to the categories and definitions of
exceptionalities provided by the Ministry of Education;
• decide on program modifications or in some cases, if placement is necessary; and
• review the identification and placement at least once in each school year.

Who is identified as an exceptional pupil?
The Education Act defines an exceptional pupil as "a pupil whose behavioural, communicational,
intellectual, physical or multiple exceptionalities are such that he or she is considered to need
placement in a special education program...". Students are identified according to the categories
and definitions of exceptionalities provided by the Ministry of Education.
The Windsor-Essex Catholic District School Board believes the needs of the majority of students
with exceptionalities can be met in an age appropriate regular classroom with a modified program
and support services.
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How is an IPRC meeting requested?
The school principal must request an I.P.R.C. meeting upon receiving a written request from the
parents. The principal may also request an I.P.R.C. when the classroom teacher or LSST believe
that the student requires extraordinary support to succeed in school. The parents must be
informed of this request in writing.
The principal must provide the parents with a copy of this guide and a written statement of
approximately when the I.P.R.C. Committee will meet, within 15 days of receiving a request or
giving notice.

May parents attend the IPRC meeting?
Regulation 181/98 entitles parents and students 16 years or older to be present at and participate
in all committee discussions about the student and to be present when the committee's
identification and placement decision is made.

Who else will be at the IPRC meeting?
The LSST, a principal / vice-principal employed by the board, and a board appointed delegate
(Special Education coordinator) will be present at the I.P.R.C. meeting.

Who else may attend an IPRC meeting?
The following are also able to attend:
 other resource people, at the discretion of the principal, such as the psychologist, speech and
language pathologist, or an agency representative who may provide further information or
clarification;
 a representative for the parents - that is, a person who may support the student or parents,
or speak on their behalf; and
 an interpreter, if one is required. (An interpreter can be requested through the school.)
Either the parents or the school principal may make a request for the attendance of others
at the I.P.R.C. meeting.
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What information will parents receive about IPRC meeting?
At least 10 days in advance of the meeting, the school principal will provide to the parents, this
information booklet and an invitation to attend the meeting as an important partner in considering
their child’s placement. This letter will include the date, time and place of the meeting and will
ask the parents to confirm their attendance.
Before the I.P.R.C. meeting occurs, parents will receive an I.P.R.C. information package. This
package will include:
• I.P.R.C. cover sheet (application form);
• the most recent individual education plan;
• the latest report card;
• samples of student work, teacher observations and anecdotal notes; a summary of
prior school information including student strengths, weaknesses, accommodations
put in place, and LSST and support staff intervention;
• any relevant assessment/reports from board support staff (psychology, speech
and language, social work), as necessary; and
• any assessments/reports from outside agencies, medical personnel, therapists, etc.
received with the parent’s permission.

What if the parents are unable to attend the
scheduled meeting?
If the parents are unable to attend the scheduled meeting time an alternate date or time may be
arranged through the school principal. If a parent does not attend the meeting, the principal will
forward the I.P.R.C.'s written statement of decision to the parents.
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What happens at the IPRC meeting?
During the meeting, the principal, the LSST and/or classroom teacher, and parents will present the
student's profile and needs. The student (if 16 years or older) may also outline his/her own needs
and concerns. If necessary, any other support staff in attendance will review the results of their own
intervention. The I.P.R.C. may request a health or psychological assessment if such is required to
assist with a correct identification or placement decision.
Parents are encouraged to ask questions and join in the discussion. After all information has been
presented and considered, the committee will make its decision.

What will the IPRC's written statement of decision
include?
The I.P.R.C.'s written statement of decision will state:
• whether the committee has identified the student as exceptional;
• where the committee has identified the student as exceptional,
-the categories and definitions of any exceptionalities identified
as they are defined by the Ministry of Education;
-the I.P.R.C.’s description of the students strengths and needs;
-the I.P.R.C.’s placement decision (if any); and
-the I.P.R.C.’s recommendations regarding a special education
program and the necessary support services;
• the student’s placement and the reason for the decision.

What happens after the IPRC has made its
decision?
Once the parents have reviewed and agree to the identification and placement decisions made by the
I.P.R.C., they will be asked to sign and return the recommendation. If the student has been identified as
exceptional and the parents have agreed to the identification and placement, the school principal will
ensure that a new individual education plan is completed, if necessary. This must be completed and sent
to the parents within 30 school days after the I.P.R.C.'s determination.
An I.P.R.C. Review meeting will be held annually to decide whether the original identification and
placement decisions should be continued or whether modifications should be made. A parent may
request this review any time after the student has been in a special education program for 3 months.
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What can parents do if they disagree with the
I.P.R.C.’s decision?
If parents do not agree with either the identification or placement decision made by the I.P.R.C.,
they may:
 within 15 days of receipt of the decision, request that the I.P.R.C hold a second meeting
to discuss concerns; or
 within 30 days of receipt of the decision, file a notice of appeal with the Director of
Education
Windsor-Essex Catholic District School Board
1325 California Avenue
Windsor, Ontario N9B 3Y6
 any notice of appeal must indicate the decision with which they disagree and their
reasons for disagreement.
If parents do not agree with the decision after the second meeting, they may file a notice of
appeal within 15 days of receipt of the decision.
If the decision is not appealed within the time provided, the principal will be instructed to
implement the I.P.R.C.’s decision.

What happens in the appeal process?
The appeal process involves the following steps:
The board will establish a special education appeal board to hear the appeal. The appeal
board will be composed of three people (one of whom is to be selected by the parent) who
have no prior knowledge of the matter under appeal.
The chair of the appeal board will arrange a meeting to take place at a convenient time and
place, but no later than 30 days after he or she has been selected (unless parents and board
both provide written consent to a later date).
The appeal board will receive the material reviewed by the I.P.R.C. and may interview
anyone who may be able to contribute information about the matter under appeal.
The parent and the student (if 16 years or older) are entitled to be present at, and to
participate in, all discussions.
The appeal board must make its recommendation within 3 days of the meeting ending.
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The appeal board may:
agree with the I.P.R.C. and dismiss the appeal;
disagree with the I.P.R.C. and refer the matter back to the I.P.R.C., stating the reasons
for disagreement;

or

set aside the determination of the I.P.R.C. that the student is an exceptional student.
These recommendations will be in writing, giving reasons behind the decision, and will be
provided to both the parents and the Director of the school board.
Within 30 days of receiving the appeal board’s written statement, the Director will submit it
to the school board, for acceptance or rejection, and inform the parents and the I.P.R.C. of
the board’s decision.
Parents may accept the decision of the school board, or may appeal to the Special Education
Tribunal. A hearing must be requested in writing to the secretary of the Special Education
Tribunal. Information about making an application to the tribunal will be included with the
appeal board’s decision.
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Special Education Advisory Committee (SEAC)
According to Regulation 464/97 “Every district school board shall establish a special education
advisory committee that shall consist of ... one representative from each local association that
operates locally within the area of jurisdiction of the board, as nominated by the local association
and appointed by the board...”
Under this regulation: “A special education advisory committee of the board may make
recommendations in respect of any matter affecting the establishment, development and delivery
of special education programs and services for exceptional pupils of the board.”
As required by the above regulation, the Windsor-Essex Catholic District School Board
established a Special Education Advisory Committee representing the local associations. At the
time of printing of this manual the following associations were represented. Please feel free to
call the local associations for more information.
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The following associations are currently being represented on the Special Education
Advisory Committee (S.E.A.C.) to the Windsor-Essex Catholic District School Board.

Autism Ontario – Windsor-Essex

519-250-1893

Community Living Essex County

519-776-6483

Community Living Windsor

519-974-4221

Easter Seals Ontario

519-944-0044

Integration Action for Inclusion in Education and Community in
Ontario

877-681-5128

Learning Disabilities Association of Windsor-Essex County

519-252-7889

Up About Down – Windsor-Essex Down Syndrome Association

519-973-6486

VIEWS for the Visually Impaired

519-984-8406

WINDSOR-ESSEX
CATHOLIC
DISTRICT SCHOOL BOARD

1325 California Avenue, Windsor, Ontario N9B 3Y6 Tel: (519) 253-248 www.wecdsb.on.ca
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Section 6
Educational and Other Assessments
Purpose of the Standard

To provide details of the board’s assessment policies and procedures to the ministry and to make
parents aware of the types of assessment tools used by the school board, the ways in which
assessments are obtained, and the ways in which assessments are used.

Requirements of the Standard

A board’s special education plan must provide information on the types of assessment tools used within
the board, including educational assessments for students who are in need of special education
programs and services.
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EDUCATIONAL AND OTHER ASSESSMENTS
Data is key to making decisions about a student’s need for assessment. To determine whether
appropriate interventions have been implemented and whether instruction is responsive to individual
needs, the WECDSB has moved away from using summative measures, such as the WRAT and
Brigance, for decision making purposes. These so-called mastery measures are meant to be used
infrequently and are not suited to monitoring of student progress over time. At the school level,
formative assessment is currently being used. This consists of a set of Curriculum Based Measurement
(CBM) tools that are more appropriate to the goals of monitoring student progress and making
decisions about the timeliness and appropriateness of interventions recommended. As these are quick
and easy-to- administer, they do not take away from valuable intervention time.

Board indicators of reading progress enhance the interpretability of the CBM tools currently being used,
by helping to fine tune intervention goals. Classroom and Learning Support Service Teachers are able
to use the PM Benchmark and CASI reading assessments with their students as they deem necessary.

Eligibility for a psychological assessment is determined by a collaborative process involving the school
team and Learning Support Services staff. The Special Education Coordinator works closely with
schools to help support students who present with learning challenges. A problem-solving approach is
used, as part of a broader continuous assessment process. Students who make progress towards
goals will have these adjusted, and continue to be monitored closely by the school- based team. A
request for a Step 2 meeting will be made if there are concerns that the student is no longer making
progress towards goals set. Typically, this point is reached after a number of strategies have been
implemented without success.

Parents are expected to be collaborators in this process. Their permission and attendance are required
to move forward to a Step 2 meeting. A Psychological Services staff member is to be present at a Step
2 meeting and, with input provided by school personnel and parents, must decide whether all
strategies/supports have been exhausted and there are sufficient grounds to move forward to
assessment.
Once added to the assessment list, students will be seen in priority sequence. Most are seen within a
year of this meeting being held. The goal of assessment at the WECDSB is to help support
programming at the school level. Numbers of students needing assessment vary by school and year,
and there are no minimum or maximum numbers set.

Parents often take advantage of psychological testing services (public or private) available through
other professionals and/or agencies within the community. Many health benefit plans cover at least a
portion of the cost.

The permission of a parent/guardian is required for an assessment to be completed, to access
information contained within a student’s OSR, and to share information with the school team. Following
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completion of the assessment, a report will be prepared, and feedback will be provided to the parent
and school team. A copy of the assessment report will be provided to the parent. With the permission of
the parent, a copy of the assessment report also will be placed in the student’s OSR.

Should services and supports need to be accessed outside of the school system, a release of
information will need to be signed by the parent/guardian to share information. School personnel
directly involved with programming for the students are permitted access to this information as provided
it is available within the student’s Ontario Student Record (OSR) folder. This is in accordance with
regulations set out in the Education Act.

WECDSB Special Education Plan 2021-Section 6

42

Educational and Other Assessments
Type of
Assessment Tool

Staff Category

Classroom
teachers,
Curriculum Based
Learning
Measurement
tools; school based Support Service
teachers,
reading indicators
Coordinators

Speech &
Language

Speech &
Language
Pathologists

Psych. Assoc.
Psychological
Social &
Emotional
Psychologist

Other

Community
Professionals
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Qualifications

College of
Teachers

M.A. in SpeechLanguage
Pathology
Member of
CASLPO
M.A. in
Psychology,
registered with
the College of
Psychologists
Ph.D. in
Psychology,
registered with
College of
Psychologists

Governed by
regulation

Relevant
Legislation

Education Act

Regulated
Health
Professions
Act, 1991

Regulated
Health
Professions
Act, 1993

Average
Waiting
Period

Less than
30 days

Less than
90 days

6 months to
2 years

Varies

Parental
Information
Consent Feedback to Parents
Sharing
Required
Procedures
School team
meeting with
parents*

Privacy
Protection

Developed in
consultation with
parents and
school team.

Protected
by
legislation.

Yes

School team
meeting with
parents* and
Professional
Report

Developed in
consultation with
parents and
school team.

Protected
by
legislation.

Yes

School team
meeting with
parents* and
Professional
Report

Developed in
consultation with
parents and
school team.

Protected
by
legislation.

As determined by
community
Professionals

As determined by Protected
by
community
legislation.
Professionals

No

* (and student
where appropriate
or required by
legislation)
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Psychological Assessment: Approaches and Tools
The psychological services staff members at the Windsor-Essex Catholic District School Board use a
variety of psychological assessment tools to help identify areas of strength and need among students
referred for assessment. To be eligible for assessment, a student must first have been brought forward
and discussed at both Step 1 and Step 2 meetings. Psychological Services staff members are to be
present at Step 2 meetings and, with input provided by school personnel and parents, must decide
whether there are sufficient grounds to move forward to assessment. Once added to the assessment
list, students will be seen in priority sequence.
Currently, a flexible battery approach to assessment is being used by Psychological Services staff
members. At the core of this battery are tests of cognitive ability and academic achievement. Additional
tests are used on an as-needed basis and are driven by the referral question and the findings from the
core test battery. The most recent versions of tests are being used, and a Canadian norm base
referenced wherever possible. The following provides a summary of tests available for use by material
specific domain. Questionnaires completed by teachers and sent home to parents are intended to
assess a student’s coping and adjustment and determine whether there are behaviours present that
have the potential to interfere with learning. This is consistent with research that suggests that these
concerns are present among the overwhelming majority of students who struggle in school.
Core Battery
Age-Appropriate Wechsler scale:




Wechsler Preschool and Primary Scale of Intelligence – Fourth Edition
Wechsler Intelligence Scale for Children – Fifth Edition
Wechsler Adult Intelligence Scale – Fourth Edition

Academic Achievement



Wechsler Individual Achievement Test – Third Edition
Gray Oral Reading Tests – Fifth Edition

Other




Children’s Verbal Learning Test – Children’s Edition (CVLT-C)
Sentence Memory Test
Beery Developmental Test of Visual Motor Integration – 5th Edition

Emotions and Behaviour




Behavior Assessment System for Children – Third Edition
Behavior Assessment System for Children – Third Edition
Behavior Rating Inventory of Executive Function – Second Edition
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Supplementary Measures










Wechsler Nonverbal Scale of Ability
Reynolds Intellectual Assessment System
NEPSY-II
Delis-Kaplan Executive Function System
Children’s Memory Scale or Test of Memory and Learning – Second Edition
Peabody Picture Vocabulary Test – Fourth Edition
Expressive Vocabulary Test – Second Edition
Grooved Pegboard
Test of Everyday Attention for Children
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Assessment Practice WECDSB
Psychological Services staff at the WECDSB use a flexible approach to testing that consists of a core
battery of tests, supplemented by additional measures when warranted. This approach has been
implemented to promote consistency among staff members, improve diagnostic accuracy, and ensure
that the highest standards of practice are being maintained. With respect to written reports, the original
signed document is to be kept in the psychology file. Written reports must include the following: (1)
reason for referral (2) review of OSR and relevant history, (3) test observations, (4) tests used, (5) test
results including percentiles, and (5) summary and recommendations. Grade equivalents are
misleading and are not to be included.
The core battery will consist of the administration of the following tests:

Tests In Use

Supplementary

Acceptable
Alternative

Age-Appropriate Wechsler Scale Core
subtests
 WPPSI-4


WISC-V:

 WAIS-IV
WIAT-IIIi
 Word Reading
 Pseudoword Decoding
 Spelling
 Sentence Composition
 Essay Composition
 Reading Comprehension
 Numerical Operations
 Math Problem Solving
 Math Fluency
Gray Oral Reading Tests–5th Edition
CVLT-C
BASC-3: Parent and Teacher
BRIEF2 Parent and Teacher
Beery Buktenica VMI 5th Edition

WECDSB Special Education Plan 2021-Section 6

Information, Comprehension, Picture
Completion, Letter Number Sequencing,
and Arithmetic

BASC-3 Self-report for ages 8 and up
CEFI
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This list represents the core battery of tests that is used consistently. In some cases, follow-up testing
using additional measures available will be needed to clarify the nature of a student’s difficulties. The
inherent pitfalls of profile analysis are best addressed by means of an assessment that is
comprehensive in scope. Bear in mind that, when it comes to assessment and intervention, the child
and family are our first and foremost responsibility. Converging lines of evidence that support
conclusions reached and recommendations made can only enhance the reliability and validity of the
assessment findings. This ensures that recommendations made are appropriate, and assessment
results resonate with the intended audience.

_______________________
For children in Grades 3 and under, the Early Reading Skills and Alphabet Writing Fluency subtests will need to be administered.

WECDSB Special Education Plan 2021-Section 6

47

Section 7
Specialized Health Support Services in School Settings
Purpose of the Standard
To provide details of the board’s specialized health support services to the ministry and to the public.

Requirements of the Standard
A board’s special education plan must describe the provision of specialized health support services for
students who require them in school settings. The plan must outline specific information about each
type of specialized health support service provided by Local Health Integration Networks (LHINs), John
McGivney Children’s Centre (JMCC) School Based Rehabilitation Services (SBRS), school board staff,
or other service providers.
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SPECIALIZED HEALTH SUPPORT SERVICES

Specialized
Health Support
Service

Nursing

Agency or position
of person who
performs the service
(e.g. LHIN, JMCC,
SBRS, Board, staff,
parent, student)

Eligibility criteria
for students to
receive the service

Local Health
Integration Network

Identified medical need
via physician's orders

LHIN Case Manager

School Health Support
Services *
School Health Support
Services *
School Health Support
Services *
Interministerial
Agreement

JMCC Case Manager Occupational Therapist Appeal process through
SBRS
Appeal process through
JMCC Case Manager
Physiotherapist
SBRS
Appeal process through
LHIN Case Manager
Nurse
LHIN
Interministerial
Interministerial
See attached pages
Agreement
Agreement
Procedures for
A Model for the
Resolving Disputes
Interministerial
Provision of Speech
about Eligibility and
Agreement
and Language Services
Level of Support

Occupational Therapy

SBRS

Physiotherapy

SBRS

Nutrition
Speech and language
therapy
Speech correction and
remediation
Administering of
prescribed medications
- Oral
Administering of
prescribed medications
- Injection

Local Health
Integration Network
School Board and
JMCC as per
Interministerial
Agreement
Board Staff

Interministerial
Agreement
Physician's Orders

Position of person
who determines
eligibility to
receive the service
and the level of
support

Principal
Nurse

Criteria for
determining when
the service is no
longer required

Nurse

Physician's Orders

Procedures for
resolving disputes
about eligibility and
level of support (if
available)

Appeal process through
LHIN

Superintendent in
conjunction with
LHIN

LHIN Health
Professional

Physician's Orders

Catheterization

LHIN Health
Professional

Identified medical need
via physician's orders

LHIN Case Manager

Nurse

Appeal process through
LHIN

Suctioning

LHIN Health
Professional

Identified medical need
via physician's orders

LHIN Case Manager

Nurse

Appeal process through
LHIN
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Specialized
Health Support
Service

Agency or position
of person who
performs the service
(e.g. LHIN, Board,
staff, parent,
student)

Educ. Assistant/School
Lifting and positioning Board in consultation
with SBRS
Educ. Assistant/School
Assistance with
Board in consultation
mobility
with SBRS

Eligibility criteria
for students to
receive the service

As per student needs

As per student needs

Position of person
who determines
eligibility to
receive the service
and the level of
support

Criteria for
determining when
the service is no
longer required

Procedures for
resolving disputes
about eligibility and
level of support (if
available)

School Board in
consultation with
SBRS as needed

As per student needs

Appeal through School
Board

School Board in
consultation with
SBRS as needed

As per student needs

Appeal through School
Board

Feeding - Oral

Educ. Assistant/School
Board in consultation
with LHIN as needed

As per student needs

Feeding - Tube

LHIN

Identified medical need
via physician's orders

LHIN

Health Care
Professional

LHIN Appeal Process

Toileting - Manual
Expression

LHIN

Identified medical need
via physician's orders

LHIN

Health Care
Professional

LHIN Appeal Process

Educ. Assistant/School
Board

As per student needs

School Board

Toileting - General
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LOCAL HEALTH INTEGRATION NETWORK

SCHOOL HEALTH SUPPORT SERVICES PROGRAM
The School Health Support Services Program's mandate is to provide health care services to students
with special health needs who otherwise would be unable to attend school, or whose education would
be disrupted by having to leave the school setting for needed therapy.
A referral to the School Health Support Services program may be initiated through the student’s school
and is focused on specific health needs that must be addressed in the school setting. Based on the
student’s needs, a variety of professional services may be arranged by a Case Manager.
The Case Manager is responsible for:





receiving referrals from the school requesting services available from the program;
coordinating and re-evaluating services;
acting as a liaison with the student’s parents, school, physician and service provider(s);
monitoring the student’s progress.

Any student, with special needs for in-school treatment from one of the professional services, is eligible.
Additional eligibility requirements include:







a valid Ontario Health Card or effective Ontario Health Insurance coverage;
referral to the Windsor/Essex LHIN or SBRS by the local School Boards or preschool;
professional support services (i.e. Children's Rehabilitation Centre or Essex Preschool Speech
& Language Initiative);
a medical condition that can be treated adequately with the services available;
willingness to participate in the required care, along with his/her family;
a school environment suitable for the treatment required.

Depending on the location and the student’s needs, School Health Support Services may include one
or more of the following professional services:


Nursing - to provide skilled nursing care and teaching of self-care to students and to consult with
teachers and/or family members



Physiotherapy – to develop and teach the student and/or teacher and/or family a prescribed
program that will assist the student to achieve his/her maximum level of physical ability



Occupational Therapy – to help the student achieve the highest level of independence through
the use of special techniques and/or equipment and by consultation with teachers and/or family



Speech Language Pathology – to provide assessment and a treatment plan for students with
severe health-related speech problems
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SPEECH & LANGUAGE SERVICE DELIVERY MODEL 2020-2021

GRADE
JK/SK

TYPE OF INTERVENTION
ARTICULATION:


MILD: (i.e., 1-2 sounds in error that are no longer considered
developmentally appropriate)- block(s) of therapy may be provided,
as needed, followed by home program once sound is stimulable



MODERATE: (i.e., 3 or more sounds in error and/or reduced
intelligibility)- block(s) of therapy may be provided, as needed, with
progress monitoring



SEVERE: (i.e., speech intelligibility significantly reduced; many
sound errors and/or motor speech concerns) - refer to SBRS



Students re-referred back from SBRS: block(s) of therapy
may be provided, as needed, with progress monitoring

LANGUAGE:
 MILD: consult with parents and teachers re: language facilitation
strategies
 MODERATE: direct intervention and/or consult, as needed
 SEVERE: direct intervention and/or consult, as needed
 Students who have access to Educational Assistant support for a

portion of the day will receive support that is generally consultative
in nature
ASSESSMENT:
 A period of informal assessment will occur (i.e., diagnostic therapy,
criterion referenced data, progress monitoring, strategies provided
to teachers/support staff, etc.) for students in JK/SK with language
concerns prior to a formal standardized assessment being
completed. Standardized assessment may be considered at the
discretion of the Speech-Language Pathologist
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GRADE
Grade
One

TYPE OF INTERVENTION
ARTICULATION:


MILD: (i.e., 1-2 sounds in error that are no longer considered
developmentally appropriate)- block(s) of therapy may be provided,
as needed, followed by home program once sound is stimulable



MODERATE: (i.e., 3 or more sounds in error and/or reduced
intelligibility)- block(s) of therapy may be provided, as needed, with
progress monitoring



SEVERE: (i.e., speech intelligibility significantly reduced-many
sound errors and/or motor speech concerns) - refer to SBRS



Students re-referred back from SBRS: block(s) of therapy may
be provided, as needed, with progress monitoring

LANGUAGE:
 MILD: consult with parents and teachers re: language facilitation
strategies
 MODERATE: initial block of diagnostic intervention under the
discretion of the SLP. followed by consultation with the focus of
providing strategies, accommodations, and recommendations to
classroom personnel
 SEVERE: initial block of diagnostic intervention under the
discretion of the SLP, followed by consultation with the focus of
providing strategies, accommodations, and recommendations to
classroom personnel
 Students who have access to Educational Assistant support for a

portion of the day will receive support that is generally consultative
in nature. Consultative support will be provided to assist with
expectations of the Ontario Curriculum
ASSESSMENT:
 Standardized assessment may be considered under the discretion
of the Speech-Language Pathologist following discussion at a team
meeting
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GRADE
Grade
Two to
Eight

TYPE OF INTERVENTION
ARTICULATION:
 Home programming will be provided at the discretion of the
Speech-Language Pathologist
LANGUAGE:
 All students with language concerns MUST be discussed at a team
meeting prior to any services being provided (i.e., consultation
services, assessment, etc.). Consultative support will be provided
to assist with meeting expectations of the Ontario Curriculum
 Students who have access to Educational Assistant support for a

portion of the day will receive support upon request that is
generally consultative in nature. Consultative support will be
provided as related to meeting expectations of the Ontario
Curriculum
ASSESSMENT:
 Standardized assessment may be considered under the discretion
of the Speech-Language Pathologist following discussion at a team
meeting

Speech and Language Services to Support Students with Limited Verbal Skills
 Assist in the development of IEP goals and strategies
 Determine the student readiness for low-tech communication aids
 Consultative services to support staff regarding the implementation of low- tech communication
aids
Referral Criteria for Speech and Language Services:
 Articulation:
1. Classroom teacher(s) may contact their Speech-Language Pathologist to verbally discuss
referral concerns
2. Speech-Language Pathologist will advise classroom teacher(s) to request a referral from
school LSST if required
 Language:
 Any language concerns for students in grade one to eight MUST be discussed at a team
meeting; if appropriate the Speech-Language Pathologist may request a referral for
consultation and/or assessment
***Prior to moving to an IEP for students in the primary grades a language assessment should be
considered or discussed at a team meeting for students who oral language skills are perceived to be
weak.***
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Dismissal Criteria for Speech and Language Services:
 Articulation:
 Students with articulation concerns will be dismissed due to:
1. Limited progress over a three month period
2. Exceeding age criteria for direct service according to the speech and language service
delivery model
 Language:
 Students with language concerns will be dismissed when:
a) Students have age-appropriate language skills
b) Language needs are already being met within the context of the classroom (i.e., IEP,
ALOG)
c) Language skills have plateaued
Scheduling Criteria for Speech and Language Services:
 During the initial months of the school year, service delivery may involve the following:
o Establishing caseloads
o Processing referral intakes from community agencies
o Meeting with teams to discuss service delivery model
o Meeting with school personnel to discuss speech and language development and oral
facilitation strategies
o Completing classroom-based observations
o Re-screening at risk students





The Speech-Language Pathologist may not follow the regular schedule during periods of
assessment
Speech-Language Pathologists will attend school-based team meetings. It is expected that
schedule adjustments will be made by the SLP and the Principals to accommodate attendance
at the respective schools
Referrals received after March Break will be addressed in the following school year
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Policy/Program Memorandum No. 81
(weblink)

Issued under the authority of the Deputy Minister of Education
Date of
Issue:
Subject:
Application:

July 19, 1984

Effective: Until revoked or modified

PROVISION OF HEALTH SUPPORT SERVICES IN SCHOOL SETTINGS
Directors of Education
Superintendents of Schools
Principals of Schools

See also:
Interministerial Guidelines for the Provision of Speech and Language Services
A Model for the Provision of Speech and Language Services
School boards, parents and local agencies have raised a concern regarding the provision of health
support services to school-age children. This concern involves services that extend beyond educational
services and are not included in the normal preventive health programs already provided by boards of
health to school children.
As a result of a study of this matter, the Ontario Government has decided that the responsibility for ensuring
the provision of such health support services will be shared among the Ministries of Education, Health,
and Community and Social Services. Responsibility for the direct provision of these services at the local
level will be shared by the school boards, the Home Care Program of the Ministry of Health, and agencies
operating under the Ministry of Community and Social Services.
The attached chart, developed jointly by staff of the three ministries, summarizes the respective
responsibilities.
The Home Care Program of the Ministry of Health, at the request of a school board, will be responsible
for assessing pupil needs, and for providing such services as injection of medication, catheterization,
manual expression of the bladder, stoma care, postural drainage, suctioning and tube feeding. The Ministry
of Health will also be responsible for intensive physio- occupational and speech therapy, and for
assisting school boards in the training and direction of school board staff performing certain other support
services.
The Ministry of Community and Social Services will continue to be responsible for ensuring the provision of
health support services in children's residential care and treatment facilities.
The school boards will be responsible for the administration of oral medication where such medication
has been prescribed for use during school hours. For physically disabled pupils, the school boards will
provide such services as lifting and positioning, assistance with mobility, feeding and toileting, and general
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maintenance exercises. Boards will also continue to be responsible for necessary speech remediation,
correction and habilitation programs.
School boards should establish or update their policies for the provision of these support services. Such
policies should define administrative procedures, personnel roles, and routine safeguards. The local boards of
health, local Home Care Program administrators, and local medical societies can provide valuable assistance
in the development of such policies. The procedures for the administering of oral medication, in particular,
should provide:
1. That such procedures be applied only to those services, requested by the parent and prescribed by
a physician or other health care professional, which must be provided during school hours.
2. That a request for the service and the authorization to provide such service be made in writing by the
parent and the physician, specifying the medication, the dosage, the frequency and method of
administration, the dates for which the authorization applies, and the possible side effects, if any.
3. That the storage and safekeeping requirements for any labelled medication be stated.
4. That a record of administration be maintained which includes the pupil's name, date, time of
provision, dosage given, name of person administering, etc.
5. That the telephone numbers of the parent and physician be readily accessible in the
school.
6. That the medication be administered in a manner which allows for sensitivity and privacy
and which encourages the pupil to take an appropriate level of responsibility for his or her
medication.
The assignment of these responsibilities is not intended to replace the provision of services which some
school boards have already established and may choose to continue. The implementation of this policy,
however, does ensure that, by 1985, no school-aged child should be denied access to education because
of special health support needs during school hours.
Implementation of these services is expected to begin September 1, 1984, with full provision of services
by September 1, 1985.
The designation of roles and responsibilities for health support services in school settings does not preclude, in
emergency situations, the provision of a health service by designated school board personnel, administered
in accordance with section 52(2a) of the Health Disciplines Act and section 10(c) of the Drugless Practitioners
Act, and under the policies and procedures of the school board concerned.
Should a need develop for a service which has not already been designated, the matter should be
referred by the school board to the Ministry of Education for its consideration in consultation with the
Ministry of Health.
School boards will be informed as soon as possible of the procedures to be followed in obtaining
the designated health support services from the Home Care Program of the Ministry of Health.

WECDSB Special Education Plan 2021-Section 7

61

MODEL FOR PROVISION OF SCHOOL HEALTH SUPPORT SERVICES

Policy/Program No. 81

Support Service

Administered by

Provided
by

Training and
Direction

I.


Pupil as authorized or

Pupil

Attending
Physician

local Board of Health

Parent as authorized or

Parent

Attending
Physician

local Board of Health

Aide or other personnel

School
Board

School
Board/Physician

local Board of Health

Pupil as authorized

Pupil

Attending
Physician

local Board of Health

Parent as authorized

Parent

Attending
Physician

local Board of Health

Health Professional

Ministry of
Health

Ministry of
Health

School Board

Health Professional

Ministry of
Health

Ministry of
Health

School Board

Aide or other personnel

School
Board

School Board and
Ministry of Health

Ministry of Health

II.


Oral Medication

Injection of
Medication

III.






Catheterization
Manual expression of
bladder/stoma
Postural drainage/
suctioning
Tube feeding

IV.






Lifting and positioning
Assistance with mobility
Feeding

Consultation

Toileting

V. Therapies:
a.

Physio/Occupational:



Intensive clinical
(treatment)

Qualified therapist

Ministry of
Health

Ministry of
Health

Ministry of Health



General
maintenance
exercises

Aide

School
Board

Ministry of
Health

Ministry of Health

VI. Therapies:
b. Speech:



Speech
pathology
(treatment)

Speech
Therapists/Pathologists

Ministry of
Health

Ministry of
Health

Ministry of Health



Speech correction and
remediation

Speech and Language
Teachers

School
Board

School Board

Ministry of Health

Aides/Health
Professionals

Ministry of
Community
and Social
Services

Ministry of
Community and
Social Services

Ministry of Health

VI. All Services in
Children's Residential
Care/Treatment Facilities
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Section 8
Categories and Definitions of Exceptionalities
Purpose of the Standard
To make information on the categories and definitions of exceptionalities available to the public,
including parents and community associations.
Requirements of the Standard
A board’s special education plan must list the ministry’s categories and definitions of exceptionalities
and must describe the ways in which the board’s IPRC applies them in making decisions on
identification and placement.
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Categories and Definitions of Exceptionalities
BEHAVIOURAL


Behavioural Exceptionality: A learning disorder characterized by specific behaviour problems
over such a period of time, and to such a marked degree, and of such a nature, as to adversely
affect educational performance and that may be accompanied by one or more of the following:
a)
b)
c)
d)

an inability to build or to maintain interpersonal relationships;
excessive fears or anxieties;
a tendency to compulsive reaction;
an inability to learn that cannot be traced to intellectual, sensory, or other health factors, or any
combination thereof.

COMMUNICATIONAL


Autism: A severe learning disorder that is characterized by:
a) disturbances in: rate of educational development; ability to relate to the environment; mobility;
perception, speech, and language;
b) lack of the representational symbolic behaviour that precedes language.



Deaf and Hard of Hearing: An impairment characterized by deficits in language and speech
development because of a diminished or non-existent auditory response to sound.



Language Impairment: A learning disorder characterized by an impairment in comprehension
and/or the use of verbal communication or the written or other symbol system of communication,
which may be associated with neurological, psychological, physical, or sensory factors, and which
may:
a) involve one or more of the form, content, and function of language in communication; and
b) include one or more of: language delay; dysfluency; voice and articulation development, which
may or may not be organically or functionally based.



Speech Impairment: A disorder in language formulation that may be associated with neurological,
psychological, physical, or sensory factors; that involves perceptual motor aspects of transmitting
oral messages; and that may be characterized by impairment in articulation, rhythm, and stress.



Learning Disability: One of a number of neurodevelopmental disorders that persistently and
significantly has an impact on the ability to learn and use academic and other skills and that:
affects the ability to perceive or process verbal or non-verbal information in an effective and
accurate manner in students who have assessed intellectual abilities that are at least in the
average range;
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results in (a) academic underachievement that is inconsistent with the intellectual abilities of the
student (which are at least in the average range), and/or (b) academic achievement that can be
maintained by the student only with extremely high levels of effort and/or with additional support;
results in difficulties in the development and use of skills in one or more of the following areas:
reading, writing, mathematics, and work habits and learning skills;
may typically be associated with difficulties in one or more cognitive processes, such as
phonological processing; memory and attention; processing speed; perceptual-motor
processing; visual-spatial processing; executive functions (e.g., self-regulation of behaviour and
emotions, planning, organizing of thoughts and activities, prioritizing, decision making);
may be associated with difficulties in social interaction (e.g., difficulty in understanding social
norms or the point of view of others); with various other conditions or disorders, diagnosed or
undiagnosed; or with other exceptionalities;
is not the result of a lack of acuity in hearing and/or vision that has not been corrected;
intellectual disabilities; socio-economic factors; cultural differences; lack of proficiency in the
language of instruction; lack of motivation or effort; gaps in school attendance or inadequate
opportunity to benefit from instruction.
INTELLECTUAL


Giftedness: An unusually advanced degree of general intellectual ability that requires differentiated
learning experiences of a depth and breadth beyond those normally provided in the regular school
program to satisfy the level of educational potential indicated.



Mild Intellectual Disability: A learning disorder characterized by:
a) an ability to profit educationally within a regular class with the aid of considerable curriculum
modification and support services;
b) an inability to profit educationally within a regular class because of slow intellectual
development;
c) a potential for academic learning, independent social adjustment, and economic self-support.



Developmental Disability: A severe learning disorder characterized by:
a) an inability to profit from a special education program for students with mild intellectual
disabilities because of slow intellectual development;
b) an ability to profit from a special education program that is designed to accommodate slow
intellectual development;
c) a limited potential for academic learning, independent social adjustment, and economic selfsupport.

PHYSICAL


Physical Disability: A condition of such severe physical limitation or deficiency as to require
special assistance in learning situations to provide the opportunity for educational achievement
equivalent to that of students without exceptionalities who are of the same age or development
level.
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Section 9
Special Education Placements Provided by the Board
Purpose of the Standard
To provide the ministry and the public with details of the range of placements provided by the board, and to
inform the public that placement of a student in a regular class is the first option considered by an IPRC.

Requirements of the Standard
The board’s special education plan must:
x describe the ways in which the board’s SEAC is involved in providing advice on determining the range of
placements offered;
x acknowledge that placement of a student in a regular class is the first option considered by an IPRC;
x outline ways in which a student can be integrated into the regular classroom when the placement meets
the student’s needs and is in accordance with the parents’ preferences;
x outline specific information about each type of placement provided at the elementary and secondary levels;
x list for each category of exceptionality the range of placement options available, along with the criteria for
admission, the admission process, and the criteria for determining the level of support provided in each
placement, including the board’s criteria for assigning intensive support for students who are in need of a
great deal of assistance;
x state the maximum class size for each type of special education class;
x list the criteria used for determining the need to change a student’s placement;
x describe the alternatives that are provided when the needs of a student cannot be met within the board’s
range of placements and the ways in which the options are communicated to parents.
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Special Education Placements Provided by the Board
The Windsor-Essex Catholic District School Board employs an inclusionary model where all exceptional
students are placed in regular classroom settings with their age appropriate peers with varying degrees of
support from the Learning
Support Services Teacher and/or other services as required (Speech & Language, CYW/program specialists,
etc.).
In the secondary panel, all students are directed into the appropriate curriculum stream; Locally Developed,
Life Skills, Academic or Applied. In addition to these, students with special needs will be able to take
advantage of programs that will best meet their strengths, needs & abilities. (For example - specialized noncredit K-courses for students in the Life Skills Program).
After grade 10, other programs are available. Students may take part in Cooperative work experiences, OYAP
(Ontario Youth Apprenticeship Program), SAL (Supervised Alternative Learning), Job shadowing/twinning, or
home instruction. Specialized non-credit K-courses are also available (examples include personal hygiene,
transportation, basic numeracy) for students in the Life Skills Program.
Describe the ways in which the board’s SEAC is involved in providing advice on determining the range
of placements offered.
SEAC is responsible for assisting in the consideration, development, training of personnel and communication
regarding special education programs and services. As such, they are also involved with reviewing the Board’s
Special Education Plan, making recommendations for changes/improvements. Board personnel through the
supervision of the superintendent will make presentations to SEAC so that discussions may take place
regarding the development of the board plan.
SEAC meets at 6:00 PM on the third Thursday of the month at the Board’s Catholic Education Centre.
Agendas and minutes are made available to members one week in advance. Meetings are conducted
consistent with Board procedures and are open to the public. The Board approves members for a four year
term that runs simultaneously with the board elections. A chairperson and vice-chairperson are elected
annually at the January meeting.
If a member resigns or needs to be replaced, the Board asks the association to appoint a new representative
and alternate. The board then approves the association nominations at a board meeting.
Acknowledge the placement of a student in a regular class is the first option considered by an IPRC.
The Windsor-Essex Catholic District School Board is an inclusionary board where exceptional students are
regularly placed in a classroom setting with their age appropriate peers. The IPRC Statement of Decision form
shows that ““regular class placement with curriculum modifications and support”” is the first placement option.
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Outline the ways in which a student can be integrated into the regular classroom.
Through the development of an Individual Education Plan (IEP), curriculum and program modifications are
created to meet the specific needs of the child. The IEP will also include direction for other services or
specialized equipment that are necessary to meet the specific instructional and health needs of the student.
Teachers can modify existing classroom instruction to provide a range of accommodations that can be used to
facilitate success for exceptional students. These could include: curriculum modifications, different assessment
criteria, program delivery models, etc. Significant opportunities exist for integrating students into faith
celebrations, music, drama and other activities. Students with significant physical, cognitive or behavioural
challenges may receive support provided by an Educational Assistant who has been assigned to the school to
assist in the delivery of the curriculum modifications outlined in the IEP as developed by the classroom teacher
and school team.
Students can access the services of the Learning Support Service Teacher (LSST) in the following ways:
x Resource withdrawal occurs for a portion of the day or period so the student may receive more directed
instructional support at their level in a small group setting.
x Resource assistance is the preferred mode of service delivery when the student can remain integrated
in the regular classroom.
x Indirect Service occurs with students who have had some difficulty, but are fully integrated into the
classroom and receive support when required, through recommendations made by the LSST to the
classroom teacher in accordance with the needs of the student.
In secondary schools, students can access extra assistance from the special education department in the
following ways:
x
x

x

a student can access the special education department personnel as needed during class time to
receive additional support for daily class work, assignments, tests and exams.
a student can be scheduled in the special education department during the school day to receive
additional support in one or more subject areas. The student will not receive a high school credit for this
time.
a student can be scheduled in the special education department during the school day in order to be
given a specialized program by a LSST. Students can receive a high school credit for the successful
completion of the course.

Students with special needs can also receive support from their peers. While this may occur naturally in any
classroom, students without special needs can take a special course specifically designed to develop skills
intended for this purpose.
Students trained as peer helpers can act as reading buddies, peer tutors, peer mediators, student guides,
career mentors, student mentor and student volunteers.
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Outline Specific Information about each type of placement provided at the elementary and secondary
levels;
Learning Support Service Teacher (LSST)
LSSTs are directly responsible to the Principal of the school to provide instructional support to students and
teachers that will facilitate the student’s continued involvement in the regular class. Service is delivered
through consultation regarding appropriate teaching strategies, materials and management techniques.
The responsibilities of the LSST include the following:
x Serve as a member of the in-school special education team
x Carry out academic assessments as directed by the in-school team or as required by special services.
x Provide direct or indirect instruction for students directed to the program through the Identification,
Placement and Review Committee process.
x Evaluate student progress and report to the teachers, parents/guardians and special services.
x Work with additional resource staff as assigned to a student’s program. (Educational Assistants, and
outside agency support).
x Serve as a liaison between school personnel and others involved in program design and delivery.
x Act as a resource to classroom teachers in the identification of learning needs and the selection of
materials and instructional strategies
x Assist in the design of the Individual Education Plan (IEP) requirements for students in need.
x Attend in-service programs and conferences.
Experiential Learning
Experiential learning programs enhance students’ academic background by providing opportunities to gain
valuable experiences in the community. Experiential learning assists students who are bound for
apprenticeship, college, university or workplace destinations in making career decisions, as well as developing
the knowledge, skills and attitudes that are essential in today’s society. Further information about experiential
learning programs are found in the school course calendar and can also be obtained from the Experiential
Learning teacher.
Life Skills Program
The Life Skills Program is designed to provide students with alternate programs to meet their individual needs.
The focus of the program is the development of independence, communication, numeracy and basic life skills.
Students are recommended for this program by the elementary school staff in consultation with the principals,
parents, support staff and the secondary school Special Education Department Head.
The supports provided in the Life Skills Program assist students in achieving the Certificate of
Accomplishment. In some cases, students may achieve an Ontario Secondary school Certificate (OSSC).
These are non-credited courses presently developed locally that are intended to meet the unique needs of a
group of exceptional students in circumstances in which they cannot be met with present Ministry curriculum
policy documents. Possible post-secondary destinations include:
x
x

entry into support programs through Associations for Community Living;
Ontario Disability Support Programs, etc.;
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x
x

entry into the workforce on a part-time or full-time basis with or without support;
entry into Community Integration Through Cooperative Education (CICE) Program at St. Clair College.

Locally Developed Courses
These courses are designed to prepare students for the World of Work course of study. These courses meet
the educational needs not met by provincial educational policy documents. They may be developed to
accommodate the unique educational and/or career preparation needs of students receiving special education
programs and services whose need for particular course content or for special preparation for further education
or work cannot be met by a course based on provincial curriculum policy documents. The following Locally
Developed courses are offered: Grade 9 English, Grade 9 Mathematics, Grade 9 Science, Grade 10 English,
Grade 10 Mathematics, Grade 10 History.
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Special Education Placement Options by Exceptionality

Exceptionality
Behaviour

Special Education Placement Options by Exceptionality
Behaviour
Admission Criteria
Admission Process
Placement
Options
Classroom with
Behaviour that adversely
Referral through parents,
CYW intervention
affects educational
school staff or board
performance.
personnel. Parental
permission required.
Learning Centre
a) socialization difficulties
b) excessive fears/anxieties
c) obsessions/compulsions
d) other factors
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Support
Criteria
Depends upon
the specific
nature, range
and outside
influences on
the student’s
behaviour
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Communication
Exceptionality

Placement
Options

Autism

Inclusion

Deaf and Hardof-Hearing

Inclusion
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Admission Criteria

Admission Process

A severe learning disorder
characterized by disturbances
in:
a) rate of educational
development
b) ability to relate to the
environment
c) mobility
d) perception, speech &
language
and/or
e) lack of the
representational symbolic
behavior that precedes
language

Referral through parents,
school staff, board
personnel, community
agencies.

Evidence for an impairment
characterized by deficits in
language and speech
development because of a
diminished or non-existent
auditory response to sound.

Referral through parents,
school staff, board
personnel, community
agencies.

Support
Criteria
Depends upon the
level of cognitive
ability and the
presence of
communication
skills.

In the high school, parents
are part of the course
selection process.

Depending on the
level of
impairment –
services,
equipment and/or
program
modifications are
made to meet the
needs of each
student.
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Communication
Exceptionality

Placement
Options

Admission Criteria

Admission Process

Support
Criteria

Language
Impairment

Inclusion

Evidence for an impairment
that may include language
delay, dysfluency, voice and
articulation development
(which may or may not be
organically based)

Referral through parents,
school staff, board
personnel.

Depending on
the level of
impairment

Speech
Impairment

Inclusion

Evidence for impairment in
language formation involving
perceptual motor difficulties.

Referral through parents,
school staff, board
personnel.

Depending on
the level of
impairment

Learning
Disability

Inclusion

Evidence of a learning
disorder that affects
academic and/or social
ability.

Referral through parents,
school staff, board
personnel. In the high
school, parents are part of
the course selection process.

Depending on
the level of
impairment
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Intellectual
Exceptionality
Giftedness

Mild Intellectual
Disability

Developmental
Disability

Placement
Options
Inclusion

Inclusion

Inclusion
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Admission Criteria
Evidence of cognitive strengths
that require a significant increase
in the level of complexity of the
academic program.

Admission Process
Referral through parents,
school staff, board
personnel, community
partners.
In the high school, parents
are part of the course
selection process.

Evidence of a cognitive
impairment that will
require substantial
modifications to the
academic program.

Referral through parents,
school staff, board
personnel, community
agencies.

Evidence of a cognitive and/or
physical impairment that will
require substantial
modifications to the academic
program.

Referral through parents,
school staff, board
personnel, community
agencies.

Support
Criteria
Dependent of the
level of complexity
required.

Depending on
the level of
impairment.

In the high school, parents
are part of the course
selection process.

In the high school, parents
are part of the course
selection process.

Depending on the
level of
impairment –
services,
equipment and/or
program
modifications are
made to meet the
needs of each
student.
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Physical
Exceptionality

Placement
Options

Physical
Disability

Blind and Low
Vision

Support
Criteria

Admission Criteria

Admission Process

Inclusion

Evidence of physical disability
severe enough to require
special assistance in learning
situations.

Referral through parents,
school staff, board
personnel.

Depending on the
level of
impairment –
services,
equipment and/or
program
modifications are
made to meet the
needs of each
student.

Inclusion

Evidence of partial or total
impairment of sight or vision.

Referral through parents,
school staff, board
personnel, community
agencies,
provincial/demonstration
schools

Depending on
the level of
impairment.

Admission Process

Support
Criteria
Depending on
the nature and
complexity of
challenges.

Multiple
Exceptionality
Multiple
Exceptionalities

Placement
O ptions
Inclusion
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Admission Criteria
Evidence of learning
disorders in combination with
other impairments or physical
disabilities

Referral through parents,
school staff, board
personnel, community
agencies.
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Maximum class size for each type of special education class.
Life Skills classes (secondary) - 16 students
Locally developed courses (secondary) - 16 students
The criteria used for determining the need to change a student’s placement.
At least once a year, the Ministry requires school boards to review the programs and placements for students
identified as exceptional. This takes place at the IPRC (Identification, Placement & Review Committee) annual
review. At this meeting, all stakeholders and parents are invited to attend.
If at that time, there is evidence that a change in program/placement will benefit the student, the committee will
make a recommendation to change the student’s program/placement to better meet their needs. All
stakeholders will be notified of the change.
Describe the alternatives that are provided when the needs of a student cannot be met within the
board’s range of placements and the ways in which the options are communicated to the parents.
The need for students to obtain outside services is usually dictated by an increase in the severity of challenges
facing a child, or some other important change in their lives that requires a greater range of expert or specialty
care. Information about these community services and programs is available from a number of sources.
A sudden change in a student’s mental or physical health, or a need to intervene because they have become
involved with the law - is the beginning of an exploration of community services that provide options not
available in the regular school system. Doctors and other health professionals will be involved with families
when there are serious mental and physical health concerns. Placements that can provide the intensity of
service required for these children will be an option explored with the health professionals.
The following placement options may be utilized for students if previous placements have not met a student’s
individual needs:
x Care and/or Treatment, Custody & Correctional classrooms at:
o The Regional Children’s Centre (RCC)
o Maryvale
x Provincial Demonstration School
COMMUNITY AGENCY SCHOOLS
The Community Agency Schools provide a wide variety of higher need or specialty services to families and
children in the community. Funding of the educational programs at all Agency Schools has been established by
a special agreement with the Ministry of Education.
Regional Children's Centre (RCC) provides a comprehensive therapeutic service to students six through
twelve years of age in a through the Intensive Treatment Service which includes both Day Treatment and a
Residential Program.
Maryvale provides a Day Treatment Program in a school setting for youth between the ages of 13 and 17 who
are experiencing significant school difficulties and possible social and family problems.
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YOUNG OFFENDERS PROGRAMS

Young Offenders Programs are established at four locations. Educational programs are provided at these
centres for students who have been sentenced under the Young Offenders Act.

New Beginnings is open custody centre for Young Offenders ages sixteen and seventeen years old.

The Community Agency Schools provide a valuable service to those youngsters in our community whose
social, emotional and educational needs cannot be met by the Special Educational Programs in the regular
school program.
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Section 10
Individual Education Plans (IEPs)
Purpose of the Standard
To inform the ministry and the public about the ways in which the board is complying with ministry
requirements for implementing IEPs.

Requirements of the Standard
The school board’s special education plan must describe the following:
• the board’s plan for implementing the ministry’s standards for IEPs
• any processes for dispute resolution where parents and board staff disagree on significant aspects of
the IEP
• the board’s results of the ministry’s review for the previous year, along with the board’s plans for a
response to these results (when available)
The school board must include a copy of its IEP form in the plan.
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The Board’s plan for implementing the ministry’s standards for IEPs:
Through regular in-service sessions, the Learning Support Service Teachers (LSST) are instructed on the
development and implementation of the IEP. Computerized forms have been developed and are required for
our support personnel to use in creating IEPs for students. IEPs are developed and reviewed in consultation
with the school/system-based team, under the direction of the Principal and Special Education Coordinator.
Parents are involved throughout the process.

IEP Dispute Resolution Process
When differences of opinion, interpretation or implementation arise, the principal, LSST, classroom teacher,
parents (and student where appropriate or required by legislation) will meet to discuss the problems and
attempt to make accommodations or to explain the rationale proposed in the IEP document. Under the
Education Act, boards are responsible for the education of students; the Ministry sets the curriculum and
provides standards and guidelines that teachers and board staff must use in the development of lessons,
accommodations and the implementation of the curriculum.
As such, it is the responsibility of the school to develop an IEP that is in the best interests of the student, and
that is in line with Ministry regulations and curriculum. In some cases where parents still disagree with the
goals and expectations of the IEP for their child, the plan will still be put into place while further options are
explored, and/or testing is performed, and/or documentation is received.

The board’s results of the ministry’s review for the previous year, along with the board’s plans for a
response to these results:
Not applicable.

Copy of IEP form:
See IEP sample following.

IEP Review:
In 2020-2021, a Ministry IEP review did not occur.
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DEVELOPING
INDIVIDUAL
EDUCATION PLANS
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Developing Individual Education Plans
The IEP Process can be broken down into five phases:

Gathering
Information

Setting the
direction

Implementing
the IEP

Reviewing
and Updating
the IEP

Developing the IEP as
it relates to the
student's special
education program and
services

Overview of the IEP Process
1. Gather Information
 Review the student’s Ontario Student Record (OSR) (including the IPRC’s statement of
decision and/or previous IEPs)
 Consult with the parents/guardians, the student, school staff, and other professionals
 Gather information through observation of the student
 Conduct further assessments, if necessary
 Consolidate and record information

2. Set the Direction
 Establish a collaborative approach
 Establish roles and responsibilities
 Begin work on the IEP (e.g., record the reason for the IEP, record personal information,
list relevant assessment data)
 Indicate the student’s strengths and needs on the IEP (as identified in the IPRC’s
statement of decision, where applicable)
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3. Develop the IEP as it relates to the student’s Special Education
Program and Services
 Incorporate program suggestions from the IPRC or Special Education Tribunal (if
applicable)
 Incorporate applied behaviour analysis (ABA) methods into the IEPs of students with
autism spectrum disorder (ASD), where appropriate
 Record decisions about program exemptions, course substitutions, and eligibility for a
diploma or a certificate
 Determine, for every subject or course, the program option that will best suit the student’s
needs (i.e., whether the student requires accommodations only or accommodations and
modifications) and decide whether alternative programs are needed
 Determine accommodations; record subjects or courses in which the student is to be
provided with accommodations only
 Plan and document subjects or courses with modified expectations
 Plan and document alternative programs or courses
 Determine and record teaching strategies and assessment methods for modified and
alternative expectations
 Plan for and document required human resources
 Record information about individualized equipment
 Record information about evaluation and reporting
 Record information about provincial assessments
 Develop a transition plan
 Record details of parent/student consultations
 Secure the principal’s approval

4. Implement the IEP
 Share the completed IEP with the student, parents, school staff, and other professionals
(providing a copy to parents, and to the student if 16 or older)
 Put the IEP into practice (classroom/subject teachers and support personnel)
 Continuously assess the student’s progress
 Adjust the IEP as necessary (recording any changes in goals, expectations, teaching
strategies, and other accommodations, etc.)
 Evaluate the student’s learning and report the results of the evaluation to the student’s
parents

5. Review and Update the IEP
 Update the learning expectations at the beginning of each reporting period, on the basis
of the results of last period’s assessments and/or evaluation
 Review the IEP regularly, including the transition plan, and record revisions
 Store the IEP in the documentation file of the student’s Ontario Student Record
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Developing the IEP
Where to Start
 Last year’s IEP (if the goals were measurable it will be a natural progression)
 Teacher Input/Consultation
 PM Benchmarks
 CBM scores from PALS
 CASI scores
 Daily work – particularly for math
 Curriculum guidelines
 Writing Samples
 Occupational Therapy Reports
 Speech/Language Assessments
 Psychological Assessments

Reasons for Developing the IEP
There are two choices:
● Student Identified as Exceptional by IPRC – This can only be used if the student has
been formally identified by a school board IPRC Committee

or
● Student not formally identified but requires Special Education

Program/Services, including modified/alternative learning expectations and/or
accommodations – This is used for students who have not been formally identified by a
school board IPRC Committee. It may include students who have received a diagnosis
through a psych assessment or other professional assessment (e.g., from a doctor), but have
not been IPRCd.
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IPRC Information
Initial IPRC Date - Statement of Decision date (Initial IPRC)
Last IPRC Date - The date that the IPRC was last reviewed
Date Annual Review Dispensed With- Date agreed that IPRC process would be
terminated (school and family agree)

Exceptionality – Will most often be “No Exceptionality” unless student has been through the
IPRC process

Placement - This will be populated by the Exceptionality, Placement and Program tab in
TWebSE

Program – This will be populated by the Exceptionality, Placement and Program tab in
TWebSE

Regular Class with
Indirect Service

• The student is places in a regular class for the entire day, and the
teacher receives consultative services.

Regular Class with
Resource Assistance

• The student receives LSST Support within the regular classroom
or the assistance happens outside the classroom for less than 50%
of the day. This would encompass almost all students.

Regular Class with
Withdrawal Assistance

• The student is withdrawn from class to receive LSST assistance
for more than half the day.

Special Education Class
with Partial Integration

• This would only apply to secondary students in a Life Skills
program.

Special Education Class
Full Time

• This would only apply to secondary students in a Life Skills
programs
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IMPORTANT: The IEP should have a logical flow from the Assessment Data to
Strengths/Needs to Accommodations to Annual Goals and Learning Expectations

Assessment Data
Report any relevant assessment that has taken place here, examples:
 Speech and language
 Psychological
 Occupational or Physiotherapy
 PM Benchmarks, CBM, CASI, etc.
 Teacher observations
There must also be a short summary. Example: “Psychological Assessment diagnosed a learning
disability which strongly affects Johnny’s ability to decode written language.”
The diagnosis must always be reported in lieu of the IPRC.
All assessment data must be the most current and relevant. eg. CBMs and PM scores are updated
by term, psychological assessment etc. are updated by most recent.

Areas of Strength and Need
Important Note: If you identify an area of need it must be addressed either in the
accommodation section or in a modified goal with learning expectations.
 Should describe the student as a learner
 Should be consistent with assessment data, reports from teachers and work samples
 Should focus on the student’s preferred learning style/modality, processing skills and/or
previously acquired learning skills e.g., visual memory skills
 Needs should focus on broad cognitive and/or processing challenges or skill deficits e.g.,
organizational skills
 Do not put in personnel support needs (ie. “Needs EA”)

Program Supports/Services
 Individualized equipment
 Example: SEA equipment
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 Specialized heath support services
 Example: Nursing

Human Resource Support
 List staff working with that student
 Only daily supports: classroom teacher, nurse, intervener & sign language interpreter
 All other supports as needed or required

Subjects, Courses or Alternative Programs to which the IEP applies
 Must list those courses that are Modified, Accommodated or Alternative

Evaluation
 Reporting through Provincial Report Card or Alternative Report Card
 Report period dates – populated by Board

Accommodations
 There should be a logical flow from the areas of strength and need
 Only include those accommodations that are unique to that student
 Do not include those that the teacher is providing to everyone

EQAO
 For Grades 3 and 6 ONLY
 List accommodations student would require for EQAO assessment purposes
IMPORTANT: These accommodations have to be the same accommodations they
are receiving daily.

IEP Development Team
 List staff who are involved in the development of the IEP

Sources consulted in the development of the IEP
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 List sources that were used in order to develop the IEP
 Provincial Report Card
 EQAO Data
 Academic & Cognitive assessment

Placement Start Date
 The first day the student started school (usually the first school day in September)

Completion Date of IEP Development
 Must be within the first 30 school days from the IEP placement start date

Alternative vs. Modified Program

Current Level of Achievement for Alternative Program
• For Alternative skills areas, a comment must be in place that describes the
baseline from which the annual goal will be made.
• Information not contained in the Ontario Curriculum ie. LifeSkills
• No grade level of letter grade required

Current Level of Achievement for Modified Program
• For modified courses, it must contain curriculum grade level from previous
June Report Card.
• It must also provide the mark. Remains the same for the entire year.

Annual Program Goals
 Should be a clear indication of what the student is expected to achieve by the end of the
school year or semester.
 Must be observable and measurable for language, mathematics and alternative skill areas.
 For other subject/course areas, the goal must be stated in observable terms.
 For the two examples below assume Johnny is in grade 7.
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Suggested goal for numeracy and literacy strands.
1. A goal that reduces the grade level expectation to a level below his present grade but
which includes all the complexity:
a. “Johnny will improve his decoding, fluency and reading comprehension to
the grade 4 level by June 20

.”

b. “Johnny will complete the grade 5 math curriculum in Measurement (or
any strand) by June 20

.”

Suggest goal for other content areas.
2. A goal that modifies grade level curriculum:
a. “Johnny will complete the grade 7 curriculum for history that have been
reduced by number and complexity.”

Learning Expectations
 If the student is working entirely on modified or alternative expectations, a representative
sample of the student’s learning expectations in each subject, course or skill area must be
recorded in the IEP.
 This helps to narrow and focus the program goal.
 They should be more specific and targeted than the program goal.
 Use clear language. Everyone (teachers, parents, older student) should be able to understand
exactly what the student is expected to know or be able to do, on the basis of which his/her
performance will be evaluated and a mark recorded on the Provincial Report Card .
 List a reasonable number of achievable expectations for the term.

Teaching Strategies
 List only strategies that differ from those used with other students in class.
 Should align with each learning expectation.
 Repetition of these strategies ie. increased frequency of occurrence.
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Assessment Methods
 List a variety of appropriate assessment methods.
 Should align with each learning expectation.
 Should align with the student’s learning style and/or identified strengths.

Consultation and Planning
 Should show evidence that the parent was engaged in the development of the IEP.
 Be sure to log any contact with parents, along with the outcome. Keep comments
objective and professional.
 Generally, keep notations to the current school year unless deemed by principal for
specific purposes.

Transition Plan
Required for all students with an IEP every year.
 Students with Autism/or other significant needs where transitions are a struggle
with need a TRANSITION PLAN which can be found in Reports Brower. It must
be attached to the June IEP and placed in the OSR.
 If a student does not require a full transition plan it must be stated on the IEP
under transition planning that “NO TRANSITION ACTION IS REQUIRED AT
THIS TIME.”
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Appendix of Accommodations
Instructional Accommodations
Ability grouping
Adjust length of assignment
Allow choice of assignments
Allow extra time to complete
assignments
Allow time for tests/exams as
required
Allow use of formulae

Additional Time to complete inclass assignments
Allow breaks to monitor blood
sugar level
Allow draft submission of
assignments
Allow extra time to complete
assignments as needed
Allow time to respond

Additional time to process
information
Allow calculators, number fact
charts
Allow draft submission of
assignments as required
Allow notes during tests at
teacher’s discretion
Allow use of dictionary

Allow use of guided review

Alternate medium for
textbooks/workbooks ie. e-text,
large print, B
Audio-visual presentations

Ask student to repeat
instructions
Braille

Assistance for editing

Check comprehension by
questioning
Close captioning of videos
Demonstration by teacher

Chunk information

Encourage risk-taking
Encourage student to participate
by providing listening cues or
prompts
Fill in first letter of answer as
cue
Guided practice
Have student repeat instructions
Highlight process signs in
mathematics

Break skills down into small
steps

Computer software
Develop word study: look – say
– think – write – check
Encourage student to have work
proofread and edited
Encourage student to use agenda
book

Build in opportunities for
enrichment within the
curriculum expectations
Chunk research assignments into
components
Conferencing
Display word families
Encourage student to highlight
key points
Fewer choices if multiple-choice
question

Give individual help

Graphic organizers

Hands-on, concrete learning
methods
Have student summarize the
lesson
Increase amount of practice to
mastery

Have handouts enlarged
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Highlight key words
Increase spacing of questions
and answers
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Manipulatives
Monitor use of agenda book

Matrix for mathematics
No accommodation

Paired reading

Peer-tutoring

Personal wordbook

Photocopied notes at teachers
discretion
Provide checklist for completion
of larger assignments
Provide opportunities for
extension and enrichment
Provide student with
terminology list
Provide word lists

Prioritize tasks for completion
Provide mnemonic devices
Provide second set of textbooks
for home
Provide visual organizers
Re-focus student’s attention to
task
Reduce quantity of homework
questions
Reduce required work as needed
Review math/language for new
concept
Shorten work periods
Use FM System during all
instructional time and for
incidental learning
Use cues for idioms and multiple
meanings
Use hands-on manipulative
material
Use multisensory approach
Use taped stories
Use webbing and mapping
Visual schedule – independent

Read orally to student
Reduce quantity of homework
questions – at teacher’s
discretion
Reinforcement incentives
Scribing of responses as needed
Sign language interpreter to
interpret English to ASL
Use adaptive equipment where
necessary
Use cues to help with word
retrieval
Use imitative reading to improve
fluency
Use non-verbal cues
Use verbal cues
Video recording of skills
Work with partner or small
group

Modelling of process
Organizational assistance / story
maps / outlines
Permit oral response/taped
response
Pre-teach vocabulary
Provide frequent review
Provide physical prompts (ie.
shoulder tap)
Provide timeline for completion
of tasks
Question student to ensure
understanding
Reading aloud
Reduce required work

Repetition of key concepts
Set time limits for task
completion
Student reauditorizes
instructions and new information
Use concrete examples

Use graph or lined paper to align
calculators
Use large print materials
Use oral response tasks
Use visual cues
Visual aids
Written retell activities

Environmental Accommodations
Alternate preferred with nonpreferred activity

Appropriate lighting in
classroom (pink lights)

Appropriate seating in the
classroom to maximize residual
vision
Eliminate auditory and visual
distractions
Have student maintain a clear,
uncluttered work area to
minimize distractions
Include student in class/
school/community activities
Minimize reverberation of sound

Clear unobstructed view of Sign
Language Interpreter

Appropriate lighting in the
classroom to maximize residual
vision
Clear unobstructed view of
Teacher

Ensure personal contact with the
student
Highlight process signs on
worksheet

Ensure student feels that he/she
is a valued member of class
Highly structured environment

Keep aisle way clear

Make physical adaptions to
classroom
Optical Character Recognition
(OCR) software

No accommodation
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Pair all oral directions with
written directions

Pair student with a peer helper

Post timetable

Preferential seating

Provide quiet location to work in
class
Provide visual materials to aid
oral presentations
Put work sample on desk

Provide ready access to assistive
technology
Proximal Seating

Reduce glare when working in
front of the board or window
Strategic seating in the
classroom to maximize speech
reading ability
Use Soundfield system within
the classroom setting
Use library, resource room or
alternate room
Use transitional object

Remove distractions

Word prediction software to
assist with written output where
needed

Read question to student

Study carrels and booths

Use close captioning on TV
Use static reducing computer
screen
Vary work surface (desk, table,
floor, etc.)
Work at chalkboard

Place Hushups on chairs to
minimize noise (except on CI
student’s chair)
Provide opportunities for student
choice
Provide ready access to student
success teacher
Proximity control
Reduce glare when doing board
work
Set clear, reasonable
expectations
Use Personal FM system

Use graphic organizers in
advance and through topic unit
Use task pad to organize
assignments
Visual tracking aids
Work in quiet area

Assessment Accommodations
Accommodated assignments
Allow choice of assignment type
Allow notes during tests at
teacher’s discretion
Alternate format for tests/exams:
braille, large print, E-text, audio
tape
Assessment and Evaluation of
Writing Conventions (ie.
punctuation, grammar, spelling
etc.)
Clarify test questions

Administer tests in small groups
Allow draft submission of
assignments
Allow open nook tests at the
teacher’s discretion
Alternative settings

Administer tests individually
Allow notes during tests

Assistive devices

Clarify instructions

Computerized tests

Conference with student,
classroom teacher, job coach,
educational assistant
Extend time during oral
presentation due to lag time
between ASL student signing to
SLI voicing
Give list of phrases for essay
questions
Group assessment

Demonstration of skill

Ensure student on task during
tests

Fill in first letter of answer as
cue
Give shorter tests covering fewer
learning expectations
Have tests enlarged

Formal observation

Independent study
Limit choices on multiple choice
test items

Grade only what the student has
finished
Highlight questions, key words,
vocabulary
Informal observation
Limit exams to one per day
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Allow open books during tests
Anecdotal records

Increase spacing of questions
and answers
Keep running records
Monitor daily use of language
(anecdotal, checklist)
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No accommodation
Peer evaluation
Provide study notes
Read questions to student
Reduce the number of test
questions at the teacher’s
discretion
Test spelling orally
Track completion of homework
Use varied assessment tools e.g.
visual presentation, journals,
portfolios, etc.

No penalty for spelling errors on
test/exams
Portfolios
Provide test outline
Recognition rather than recall
tests
Rubric corresponds to
instructional accommodation
Testing with Resource
Use assistive technology for
tests/exams
Video portfolio
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Provide more space to record
answers
Provide timelines for completion
Reduce the number of test
questions
Simplify instructions / wording
of questions
Track completion of daily
assignments
Use functional and crosscurricular words for spelling

94

Draft

Part E: The Individual Education Plan (IEP)

IEP

Individual
Education Plan
REASON FOR DEVELOPING THE IEP
Student identified as
exceptional by IPRC

Student not identified by IPRC but requires special education program/services,
including accommodations and/or modified/alternative learning expectations

STUDENT PROFILE
Name:

Date of Birth:

Student OEN:
School:
Principal:

Semester:
Current Grade/Special Education Class:

Most Recent IPRC Date:

School Year:

Date Annual Review Waived by Parent/Guardian:

Exceptionality:
IPRC Placement Decision:

ASSESSMENT DATA
List relevant educational, medical/health (hearing, vision, physical, neurological), psychological, speech/language,
occupational, physiotherapy, and behavioural assessments.
Information Source

Date

Relevant Medical Conditions

Yes (list below)

Health Support Services/Personal Support Required

Summary of Results

No

Yes (indicate type below)

No

STUDENT’S STRENGTHS AND NEEDS
Areas of Strength
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Areas of Need
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Special Education in Ontario, Kindergarten to Grade 12

SUBJECTS, COURSES, OR ALTERNATIVE PROGRAMS TO WHICH THE IEP APPLIES
Identify each as Accommodated only (AC), Modified (MOD), or Alternative (ALT). Please identify courses by their codes.
AC

MOD

ALT

AC

MOD

ALT

Elementary Program Exemptions or Secondary School Compulsory Course Substitutions
Yes (provide educational rationale)

No

Complete for secondary students only:
Student is currently working towards attainment of the:
Ontario Secondary School Diploma

Ontario Secondary School Certificate

Certificate of Accomplishment

Reporting Format
Provincial Report Card
Alternative Report
Reporting Dates:

ACCOMMODATIONS
(Accommodations are assumed to be the same for all subjects/program areas unless otherwise indicated.)
Instructional Accommodations

Individualized Equipment

Environmental Accommodations

Yes (list below)

Assessment Accommodations

No

PROVINCIAL ASSESSMENTS
Provincial Assessm
: ent Year:

Yes (provide name of the assessment below)

No

Name of Assessment:
Permitted Accomm
: odations:

Exemptions:

Yes (list below)

No

Yes (provide explanatory statement from relevant EQAO document)

No

Yes (provide rationale below)

Deferral of Ontari:o Secondary School Literacy Test (OSSLT):

No

Rationale:

Ontario Secondary School Literacy Course (OSSLC):
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No
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Part E: The Individual Education Plan (IEP)

Special Education Program
To be completed for each subject/course with modified expectations and/or each alternative program with alternative
expectations. Please identify courses by their codes.
Subject/Course/Alternative Program:
Baseline Level of Achievement (refer to previous June report card):
Prerequisite course (if applicable)
Letter grade/Percentage mark
Curriculum grade level
Baseline Level of Achievement for Alternative Program (refer to description in previous June report card or alternative report):

Annual Program Goal(s): A goal statement describing what the student can reasonably be expected to accomplish by the
end of the school year (or semester) in a particular subject, course, or alternative program.

Learning Expectations
List modified/alternative expectations
outlining knowledge and/or skills to be
assessed, by reporting period. Identify
grade level, where appropriate.
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Teaching Strategies
List only those that are particular
to the student and specific to
the learning expectations.

Assessment Methods
Identify the assessment method
to be used for each learning
expectation.
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Transition Plan
Actions Required at This Time:

Yes

No

Goal(s)

Actions Required
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Person(s) Responsible for Actions

Timelines
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Part E: The Individual Education Plan (IEP)

HUMAN RESOURCES (teaching/non-teaching)
Type of Service

Initiation Date

Frequency or Intensity

Location

IEP DEVELOPMENT TEAM
Staff Member

Role

SOURCES CONSULTED IN THE DEVELOPMENT OF THE IEP
IPRC Statement
of Decision (if applicable)

Provincial
Report Card

Previous IEP

Parents/Guardians

Student

Other sources (list below)

DATE OF PLACEMENT IN SPECIAL EDUCATION PROGRAM (select the appropriate option)
1) First day of attendance in new special education program
2) First day of the new school year or semester in which the student is continuing in a placement
3) First day of the student’s enrolment in a special education program that he/she begins in mid-year or mid-semester
as the result of a change of placement

Date of Placement:
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Completion Date of IEP Development Phase
(within 30 school days following the Date of Placement):
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Special Education in Ontario, Kindergarten to Grade 12

LOG OF PARENT/STUDENT CONSULTATION AND STAFF REVIEW/UPDATING
Information Source

Description of Activity

Feedback/Outcome

The principal is responsible for each student’s IEP and must ensure that it is implemented according to the ministry’s
guidelines and that a monitoring plan is in place.
This IEP has been developed according to the ministry’s standards and appropriately addresses the student’s strengths
and needs.

Principal’s Signature

Date

Involvement of Parent/Guardian and Student (if student is 16 or older)
I was consulted in the development of this IEP

Parent/Guardian

Student

I declined the opportunity to be consulted in the development of this IEP

Parent/Guardian

Student

I have received a copy of this IEP

Parent/Guardian

Student

Parent/ Guardian and Student Comments:

Parent/Guardian Signature

Date

Student Signature (if 16 or older)

Date
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Section 11
PROVINCIAL AND DEMONSTRATION SCHOOLS IN ONTARIO
Purpose of the Standard
To provide the public with information about the Provincial and Demonstration Schools that are operated for
students who are deaf, blind and deafblind, or who have severe learning disabilities, which may include
attention-deficit hyperactivity disorder (ADHD).

Requirements of the Standard
The school board’s special education plan must include the following:




Information on programs and services offered by Provincial and Demonstration Schools that are
provided by the ministry in the Provincial Schools and Demonstration Schools section.
Current statistics, by program, on the number of students who are qualified to be resident students in
the board who are currently attending Provincial and Demonstration Schools.
Information about how transportation is provided for students to and from the Provincial or
Demonstration School, including transportation of an assistant, if necessary.
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PROVINCIAL AND DEMONSTRATION SCHOOLS IN ONTARIO
Provincial Schools and Demonstration Schools are part of the Provincial Schools Authority (PSA), which was
established under the Provincial School Negotiation Act.
These schools are operated by the Ministry of Education and provide education for elementary and secondary
school students who are Deaf or hard of hearing, who are blind or have low vision, who are deafblind, and/or
who have severe learning disabilities. The schools also provide outreach services and opportunities for
professional development for staff working for school boards.
Provincial Schools and Demonstration Schools:









are operated by the Ministry of Education;
provide education for students who are Deaf or hard of hearing, who are blind or have low vision, who
are deafblind, or who have severe learning disabilities;
provide an alternative education option;
serve as regional resource centres for students who are Deaf or hard of hearing, who are blind or have
low vision, who are deafblind, or who have severe learning disabilities;
provide outreach and home-visiting services to parents of preschool children who are Deaf or hard of
hearing, are blind or have low vision, or are deafblind;
develop and provide learning materials and media for students who are Deaf or hard of hearing, are
blind or have low vision, or are deafblind;
provide school board teachers with resource services;
provide professional development for teachers.

Admittance to a Provincial School is determined by the Provincial Schools Admission Committee in
accordance with the requirements set out in Regulation 296, “Ontario Schools for the Blind and the Deaf ”.
Application for admission to a Demonstration School is made on behalf of students by the school board, with
parental consent. The Provincial Committee on Learning Disabilities (PCLD) determines whether a student is
eligible for admission.
The following four Provincial Schools in Ontario provide education for students who are Deaf or hard of
hearing, are blind or have low vision, or are deafblind:





W. Ross Macdonald School, Brantford
Ernest C. Drury School for the Deaf, Milton
Robarts School for the Deaf, London
Sir James Whitney School for the Deaf, Belleville

The language of instruction at the three schools for the Deaf is American Sign Language (ASL). The language
of instruction at the W. Ross Macdonald School for the Blind and Deafblind is English.
The Centre Jules-Léger, which functions as both a Provincial School and a Demonstration School, provides
instruction for the Deaf in Langue des Signes Québécois (LSQ). All other instruction is in French.
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The following three Demonstration Schools provide education for students who have severe learning
disabilities. Instruction at these schools is in English:




Amethyst School, London
Sagonaska School, Belleville
Trillium School, Milton

Transportation for students enrolled in Provincial Schools is arranged by school boards or Provincial Schools.
Transportation for students enrolled in Demonstration Schools is arranged by Provincial Schools.
Below are brief descriptions of the various types of schools. More information on these schools is also
available on the Provincial Schools Branch page of the ministry website.
Provincial Schools for Students Who Are Blind or Have Low Vision or Are Deafblind
The W. Ross Macdonald School in Brantford and the Centre Jules-Léger in Ottawa provide education for
students who are blind or have low vision or are deafblind.
The language of instruction at the W. Ross Macdonald School is English; at the Centre Jules-Léger, instruction
is in French.
The schools, which are also provincial resource centres for visually impaired and deafblind children and youth,
provide:



support to local school boards through consultation and the provision of special learning materials, such
as Braille materials, audiotapes, and large- print textbooks;
professional services and guidance to ministries of education on an interprovincial, cooperative basis.

Programs at these schools:








are tailored to the needs of the individual student and are designed to help these students learn to live
independently in a non-sheltered environment;
are delivered by specially trained teachers;
follow the Ontario curriculum developed for all students in the province;
offer a full range of courses at the secondary level;
offer courses in broad-based technology and mobility training;
are individualized to offer a comprehensive “life skills” program;
provide home visiting for parents and families of preschool deafblind children to assist in preparing
these children for their future education.

Provincial Schools for Students Who Are Deaf or Hard of Hearing
The following Provincial Schools offer services for students who are Deaf or hard of hearing:




Centre Jules-Léger, Ottawa
Ernest C. Drury School for the Deaf, Milton
Robarts School for the Deaf, London
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Sir James Whitney School for the Deaf, Belleville

The Centre Jules-Léger serves francophone students and families throughout Ontario.
These schools provide elementary and secondary school programs for students from Kindergarten to the end
of high school. The programs follow the Ontario curriculum and parallel courses and programs provided in
school boards. Each student’s special education needs are met as set out in his or her IEP. Provincial Schools
for students who are Deaf or hard of hearing:





provide rich and supportive educational environments that facilitate student’s language acquisition,
learning, and social development through American Sign Language (ASL) and English, or through
Langue des Signes Québécois (LSQ) and French;
operate day and residential programs;
provide residential facilities five days per week for those students who do not live within reasonable
commuting distance from the school.

Each Provincial School has a resource services department that provides:





consultation and educational advice to parents of children who are Deaf or hard of hearing and to
school board personnel;
information brochures;
a wide variety of workshops for parents, school boards, and other agencies;
an extensive home-visiting program delivered to parents of preschool children who are Deaf or hard of
hearing by teachers trained in preschool and Deaf education.

Additional information can be obtained from the resource services departments of the Provincial Schools.
Demonstration Schools for Students Who Have Severe Learning Disabilities
Although the primary responsibility to provide appropriate educational programs for students with learning
disabilities remains with school boards, the ministry recognizes that some students require a residential school
setting for a period of time. The Demonstration Schools were established to:




provide special residential education programs for students between Grades 4 and 11;
enhance the development of each student’s academic and social skills;
develop the abilities of the students enrolled to a level that will enable them to transition back to their
local school within the same school year.

The Ministry of Education provides services for children with severe learning disabilities at four Demonstration
Schools:





Amethyst School, London
Centre Jules-Léger, Ottawa
Sagonaska School, Belleville
Trillium School, Milton
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Each Demonstration School has an enrolment of not more than forty students. The language of instruction at
the Amethyst, Sagonaska, and Trillium Schools is English; at the Centre Jules-Léger, instruction is in French.
Current enrollment statistics:
Zero students from WECDSB are presently enrolled at Provincial schools outside of the Essex County area.
How transportation is provided:
Students are transported by bus to and from their home communities once a week. Transportation funding to
cover expenditures for transportation to Provincial and Demonstration schools is provided based on
expenditures reported by school boards, as approved by the ministry. School boards may report these
expenses through financial reports and receive direct reimbursement with expenditure approval.
PROVINCIAL AND DEMONSTRATION SCHOOLS
Enrolment Statistics and Transportation Information 2020-2021 School Year

SCHOOL
Robarts School
for the Deaf
C.P.R.I.
Amethyst
Demonstration
School
W. Ross
Macdonald
Totals

ENROLMENT

TRANSPORTATION

AIDE
TRANSPORTATION
REQUIRED

0

n/a

n/a

0

n/a

n/a

0

n/a

n/a

0

n/a

n/a

0

n/a

n/a
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Contact Information for Provincial Schools and Demonstration Schools
Provincial Schools

Demonstration Schools

Centre Jules-Léger 281, rue Lanark, Ottawa, ON
K1Z 6R8 Tel: 613-761-9300 TTY: 613-761-9302
www.psbnet.ca/eng/schools/cjl.html

Amethyst School 1515 Cheapside Street, London, ON
N5V 3N9 Tel: 519-453-4408
www.psbnet.ca/eng/schools/amethyst/index. html

Ernest C. Drury School for the Deaf 255 Ontario
Street South, Milton, ON L9T 2M5 Tel: 905-8782851 TTY: 905-878-7195
www.psbnet.ca/eng/schools/ecd/index.html

Centre Jules-Léger, see Provincial Schools, above
Sagonaska School 350 Dundas Street West,
Belleville, ON K8P 1B2 Tel: 613-967-2830
www.psbnet.ca/eng/schools/sagonaska/ index.html

Robarts School for the Deaf 1515 Cheapside Street,
London, ON N5V 3N9 Tel: 519-453-4400 TTY: 519453-4400
www.psbnet.ca/eng/schools/robarts/index. html

Trillium School 347 Ontario Street South, Milton, ON
L9T 3X9 Tel: 905-878-2851
www.psbnet.ca/eng/schools/trillium/index. html

Sir James Whitney School for the Deaf 350 Dundas
Street West, Belleville, ON K8P 1B2 Tel: 613-9672823 TTY: 613-967-2823
www.psbnet.ca/eng/schools/sjw/index.html
W. Ross Macdonald School 350 Brant Avenue,
Brantford, ON N3T 3J9 Tel: 519-759-0730
www.psbnet.ca/eng/schools/wross/index. html
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Section 12
Special Education Staff
Purpose of the Standard
To provide specific details on board staff to the ministry and to the public.

Requirements of the Standard
The school board’s special education plan must include information on the types of staff who provide special
education programs and services. The board must complete and include information outlining the range of
programs and services offered and the qualifications required for the categories of staff listed on the form.
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SPECIAL EDUCATION STAFF 2020-2021
(FTE)

Special Education Staff
Elem.
1

Teachers of Exceptional Students

1.1

Learning Support Service
Teacher

2
2.1
2.2

2.3

3
3.1
4

Shared

27

92

Other Special Education Teachers
Itinerant teachers (blind/low
vision)
Itinerant teachers (deaf/hard
of hearing)

Qualifications
Sec.

Bachelor of Education;
Braille Specialist

1

Bachelor of Education;
Deaf/Hard Of Hearing
Specialist Certificate
Master’s Degree; Specialist
Special Education; 5 years
teaching experience in
Special Education

1

Coordinators (Special
Education Coordinators)

Bachelor of Education; Special
Education Part 1,2; Specialist
Special Education

4

Educational Assistants in Special Education
Educational Assistants

225.5

3

Developmental Service
72.5 Worker Certification;
Community College Degree

Other Professional Resource Staff

4.1

Psychologists

2

Doctor of Philosophy in
Psychology

4.2

Psychological Associates

1

Master’s Degree in
Psychology; Certified by the
College of Psychologists

4.3

Mental Health Workers in
Secondary Schools
(Psychotherapist)

4.4

Speech-language
Pathologists

5

Master’s Degree in SpeechLanguage Pathology;
Registration with CASLPO

4.5

Educational Audiologists

1

Master’s Degree in
Audiology; Membership of
CASPLO

4.6

Program Specialist

2

Board Certified Behaviour
Analyst Certification; Master’s
Degree

4.7

Child and Youth Workers

25

Community College Degree
– 3 year certificate
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5

Master’s Degree in
Counseling-School or Clinical;
Registered with the College of
Registered Psychotherapists
of Ontario
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(FTE)

Special Education Staff
Elem.
5
5.1

5.2

Shared

Qualifications
Sec.

Paraprofessional Resource Staff
Sign Language Interpreters
(for deaf/hard of hearing
students)

Educational Intervenor

2

3
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0

Certification as a Sign
Language Interpreter as
recognized by the Ministry of
Education
Community College Degree
– 2 year certificate;
Certification as a Sign
Language Interpreter as
recognized by the Ministry of
Education
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Desired Qualifications of Support Personnel
Title
Superintendent of Special Education
Supervisor of Special Education
Special Education Coordinator
Special Education Department Heads
(Secondary)
Psychologist
Psychological Associate
Psychometrist
Speech and Language Pathologist

Program Specialist

Child and Youth Worker
Learning Support Service Teacher
Itinerant Teacher of the Deaf/Hard
Educational Audiologist
Itinerant Teacher of Visual Impairment
Educational Assistant
Interpreter – Sign Language
Intervenor
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Qualifications
Superintendent qualifications
Master’s Degree, Bachelor of
Education Minimum ten years
Master’s Degree, Bachelor of
Education Specialist in Special
Education Minimum five years
Bachelor of Education
Specialist in Special
Education Five years
Bachelor of Education
Specialist in Special
Education Five years
Ph.D. in Psychology
Registered by the College of
Psychologists of Ontario
Master’s Degree in Psychology
Registered by the College of
Psychologists of Ontario
Master’s Degree in Psychology
Master’s Degree in Speech-Language
Pathology Registration with CASLPO
Board Certified
Behaviour Analyst
Certification Master’s
Degree
Community College
Degree Three year
certificate
Bachelor of Education
Minimum Special Education Part I
Bachelor of
Education The Deaf
Masters Degree in Audiology as
well as membership of CASPLO
Previous work with school-age children
Bachelor of
Education Braille
Developmental Service Worker
Certification Community College Degree
Interpreter Certification
As stated by Ministry
Policy/Program Memorandum
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EDUCATIONAL ASSISTANT ALLOCATION COMMITTEE
The Educational Assistant Allocation Committee (EAAC) was established in an effort to assign Educational
Assistant (EA) support on a system-wide basis focusing on need.
The mandate of the Educational Assistant Allocation Committee is to meet each spring to:
x
x

Review system needs for Educational Assistant support
Make recommendations for EA assignments for the following school year.

The EAAC consists of:
1. Superintendent of Curriculum/Special Education
2. Special Education Coordinators
3. Five Principals
Resource: Human Resources Department
Process: The EAAC will review the status of each school profile. Each of the school profiles has been
reviewed with the school staff and verified by the coordinator. The school profile includes incoming, outgoing,
and existing needs.
1. The allocation of the number of Educational Assistants (EA) assigned to schools will be determined by
the Educational Assistant Allocation Committee (EAAC). This committee will base their decisions on:
x
x
x

existing need within the school
additional student needs as reported to the Special Education coordinator
number of students with need exiting the school

2. Learning Support Services will notify each school in writing of the number of EAs assigned for the next
school year.
3. Human Resources staff will notify the surplus staff and review the reassignment process with them.
4. The Superintendent and/or Supervisor of Special Education will identify for Human Resources:
x
x

system E.A. vacancies
specific school needs

5. The Superintendent, Supervisor, and Special Education Coordinators will work together to reassign
staff based on:
x
x

needs of students
needs of schools

By collective agreement, it is mandatory that surplus and permanent staff be placed before any
consideration is given to placing temporary staff. Wherever possible, principals are consulted.
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6. Any outstanding vacancies are posted and any EA in the system can apply.
7. Allocations of EAs will be reviewed in late September to consider new students entering the system as
well as other changes in student/school needs.

Criteria for Assignments
Educational Assistants are assigned to assist students with physical care, behaviour management, and
academic skill development, and to ensure their personal safety.

WECDSB Special Education Plan 2021-Section 12

112

Learning Support Service Teacher

ROLE:

To be available, as a member of a Family of Schools Special Education multi-disciplinary team, in collaboration
with the in-school staff, Special Education Coordinator, under the direction of the Principal and
Superintendent/Supervisor, to consult, plan, assess, implement, monitor and revise programs for schools,
classes, and/or individual students.
SERVICE:
x
x
x
x
x
x
x
x
x

x

Serve as a member of the in-school special education team.
Carry out academic assessments as directed by the in-school team or as required by Student Services
Department.
Provide direct instruction for students directed to the program through the IPRC process.
Evaluate student progress and report to the teachers, parents/guardians and Student Services.
Assist in developing IEPs by suggesting appropriate program accommodations and modification.
Attend IPRC meetings if required.
Work with additional resource staff as assigned to a student’s program (Educational Assistants and
outside agency support).
Serve as a liaison between school personnel and others involved in program design and delivery.
Act as a resource to classroom teachers in the identification of learning problems and the selection of
materials and instructional strategies as determined in the Individual Education Plan (IEP) requirements
for students in need.
Attend in-service programs and conferences.
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PSYCHOLOGICAL SERVICES PROVIDER
ROLE:
To be available, as a member of a Family of Schools Special Education multi-disciplinary team, in collaboration
with the Special Education Coordinator, under the direction of the Superintendent/Supervisor, to provide
psychological assessment and consultative services with respect to schools, classes, and/or individual
students.

SERVICE:
As referred by the Special Education Coordinator, at the request of the principal:
x
x
x

x
x
x
x
x
x

Complete psychological assessments of individual or groups of students.
Provide consultative services with teachers, parents, or principals to effect change that, in turn, may
influence a child's or group of children's educational or behavioural outcomes.
Provide program development and evaluation. Observe, assess and develop planned intervention
strategies to be used by school-based personnel to address issues related to academic achievement
and behaviour within the school setting.
Provide appropriate professional supervision and coordination of school psychology or related services
by non-registered providers of psychological services.
Provide professional development opportunities within areas of expertise.
Act as resource to the multi-disciplinary team on issues of learning and behaviour.
Report on services delivered as appropriate. This may include reports to the Special Education
Coordinator, the principal, the parents and the students.
Gather and report data on services provided as appropriate.
Maintain standards of practice and confidentiality as mandated by the College of Psychologists of
Ontario and in accordance with applicable legislation.
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SPEECH AND LANGUAGE PATHOLOGIST

ROLE:
To be available, as a member of a Family of Schools Special Education multi-disciplinary team, in collaboration
with the Special Education Coordinator, under the direction of the Superintendent/Supervisor, to consult, plan,
assess, implement, monitor and revise programs for schools, classes, and/or individual students.

SERVICE:
x

Report on caseload as required.

x

Maintain standards of membership as set out by the College of Audiologists and Speech and Language
Pathologists of Ontario, including, but not restricted to, record keeping, report writing, and standards of
confidentiality.
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ITINERANT TEACHER OF THE DEAF/HARD OF HEARING

ROLE:
To be available, as a member of a Family of Schools Special Education multi-disciplinary team, in collaboration
with the Special Education Coordinator, under the direction of the Superintendent/Supervisor, to consult, plan,
assess, implement, monitor and revise programs for schools, classes, and/or individual students.

SERVICE:
x
x
x
x
x
x
x
x
x
x

Collaborate with teachers and other staff members to provide a supportive learning environment.
Assist in developing IEPs by suggesting appropriate program accommodations and modification if
required.
Attend IPRC meetings if required
Review and discuss audiological reports with staff.
Provide or arrange in-service or workshops for appropriate staff members.
Network with community services (e.g., Canadian Hearing Society).
Follow up on recommendations from assessments in the ordering of equipment and instructing in the
use of the equipment.
Consult with appropriate Special Education Coordinator, and with staff at the Robarts School.
Make referrals to, and consult with Speech and Language Pathologists.
Monitor and/or provide direct services to students which may include but are not limited to:
o individual or small group support in the classroom or as withdrawal;
o assist students to make progress toward grade level curriculum expectations;
o supplement the student’s learning by reinforcing basic language and/or math skills;
o pre-teach or reinforce content vocabulary.

WECDSB Special Education Plan 2021-Section 12

116

ITINERANT TEACHER OF THE BLIND/VISUALLY IMPAIRED
ROLE:
To be available, as a member of a Family of Schools Special Education multi-disciplinary team, in collaboration
with the Special Education Coordinator, under the direction of the Superintendent/Supervisor, to consult, plan,
assess, implement, monitor and revise programs for schools, classes, and/or individual students.
SERVICE:
x
x
x
x
x

x

x
x

x
x

Conduct needs assessments when there is reason to suspect weakness affected by a visual
impairment.
Develop strategies and evaluate the current effectiveness of programs which should assure the student
who is visually impaired has equal access to school curriculum, social and recreational activities.
Assist in developing IEPs by suggesting appropriate program accommodations and modification if
required.
Attend IPRC meetings if required
Assist schools and parents in locating, obtaining, organizing or preparing special materials for the use
of qualifying student (i.e., large print or Braille books, adapted computer equipment, optical aids,
auditory information on disk, specialized curriculum tools).
Design and provide specialized instruction in the areas of Braille, abacus, auditory training,
keyboarding, handwriting, activities of daily living, computer skills, orientation and mobility*, use of low
vision aids and other appropriate technology.
Provide assistance to regular education staff and students who have contact with students who are
visually impaired.
Organize in-service programs and workshops for parents and professionals so that they may better
understand the impact of vision loss and reinforce a healthy acceptance of the child with visual
impairments.
Assist with the systematic transition from different educational settings (e.g., elementary to secondary,
to college, university, workplace).
Explore new approaches for the education of multiple-challenged visually impaired students, especially
in the areas of vision stimulation, visual motor skills, self-help skills, and adaptive technologies.

 Additional instruction in orientation and mobility is provided as a fee for service by the Canadian
National Institute for the Blind.
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Section 13
Staff Development
Purpose of the Standard
To provide details of the board’s professional development plans for special education staff to the ministry and
to the public.

Requirements of the Standard
The board must outline its plans for the professional development of its special education personnel. The
special education plan must describe the following:
x
x
x
x
x
x
x
x
x

the overall goal of the special education staff development plan
ways in which staff provide input for the plan
ways in which the school board’s SEAC is consulted about staff development
methods of determining priorities in the area of staff development
courses, in-service training, and other types of professional development activities offered by the board
Special Education in Ontario, Kindergarten to Grade 12 B14 Draft
ways in which staff are trained with regard to the legislation and ministry policy on special education,
with particular attention to training for new teachers
details of the board’s budget allocation dedicated to the staff development plan in the area of special
education
any cost-sharing arrangements with other ministries or agencies for staff development
ways in which school board staff are made aware of the board’s special education plan and of
professional development opportunities
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Overall goal of the staff development plan is to help ensure that all staff members are:
x
x
x
x
x

aware of the philosophy, vision, mission and goals of the Windsor-Essex Catholic District School Board
as they pertain to the education of exceptional students;
brought up-to-date with the latest ministry regulations, placement and program options available to
students;
coordinate services between board staff, paraprofessionals, outside agencies and support services
including transportation;
provide input and receive feedback on board policies, procedures and guidelines as they relate to
special education;
train personnel in latest techniques for assisting exceptional students and take part in professional
development on important issues related to their responsibilities.

Ways in which staff provide input for the plan:
Staff at the school level have an excellent opportunity to provide meaningful feedback regarding the
implementation of policy and program since they work directly with the children. Through professional
development meetings plus feedback trough coordinators and principals in the schools, classroom and
Learning Support Service Teachers can discuss changes or improvements that impact the children with whom
they work daily. Subject council meetings occur at the secondary level where the Special Education
Department Heads, Special Education Coordinator and other staff have an opportunity to share their
knowledge and experience, identify areas of needed support and provide information to assist the board in
setting priorities.
Coordinators and other board staff meet weekly with the Superintendent of Special Education where they also
have the opportunity to share information, professional development initiatives and new policies and
regulations coming from the Ministry of Education and Training, community agencies or government
departments.
Ways in which the Special Education Advisory Committee (SEAC) is consulted about staff
development:
Members of SEAC are provided with updates on upcoming professional development at regular monthly
meetings. Part of the duties of SEAC is to discuss staff development issues, bring concerns of high interest or
needs to the board. As such, they plan an important role as representatives of their associations to bring
information about staff development needs and new initiatives taking place in the community to the attention of
the Superintendent of Special Education. This information can then be used in the preparation of staff training
and professional development in such a way that it dovetails with existing policies and procedures.
Methods of determining priorities in the area of staff development:
Information provided to the Board and specifically to the Superintendent responsible for special education and
staff professional development will be used to determine priorities and budgeting requirements.
Courses, in-service training, and other types of professional development activities offered by the
board:
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Update from the ministry plus EQAO testing info., development of profiles and accommodations.
In-service for Secondary Special Education Department Heads, Educational Assistants, Life Skills teachers,
and Learning Support Service Teachers.
Regular Special Education issues updates and transition planning.
Yearly awards ceremony for the Kit Lacasse Award for grade 8 students with special needs who have made an
outstanding contribution to their community.
Windsor Regional Children’s Centre Joint Task Force explores ways of optimizing special education support
services with area boards of education, given new policy and funding restraints.
Ways in which Special education staff and new teachers are trained in new legislation and ministry
policies:
Courses in special education and other related topics are available at the University of Windsor throughout the
year. Teachers are encouraged to upgrade their qualifications and special education teachers will need these
credits in order to become fully qualified for their work.
Participants of Board offered leadership programs are provided many opportunities to discuss special
education issues with board personnel and to take part in presentations given by community agencies and
others.
There is money budgeted for staff training and development through the regular teacher envelope, through the
special education envelope and also from OECTA (Ontario English Catholic Teachers Association, the
teacher’s union.) These funds can be used by individual staff members or groups as required. Specific
requests for attendance at workshops and conferences are given consideration after staff fill out and submit
the required form (Application for Professional Development).

Details of the board’s budget allocation dedicated to staff development in special education:
For 2020-2021, $72,952 was allocated directly from the Special Education envelope for staff development.
Educational Assistants are trained and funded from the regular staff development envelope.
x
x
x
x
x
x
x
x
x
x
x

Educational Assistants
Speech Pathologists
Sign Language Interpreters and Intervenors
Itinerant Teacher of the Deaf and Hard of Hearing
Child and Youth Workers
Program Specialists
Mental Health Workers
Learning Support Service Teachers
Principals and Vice Principals
Special Education Coordinators
Special Education Department Heads
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Cost-sharing arrangements with other ministries or agencies for staff development:

The board regularly plans and takes part in professional development conducted by our coterminous board,
The Greater Essex County District School Board.
Presentations by community agencies are also made to staff members, and staff attend workshops given by
these agencies on-site.

Information about workshops and conferences are received by administration (both at the board and at the
school level). This is shared with staff members who are encouraged to take part in the professional
development to add to their qualifications, general knowledge, skills or portfolio.

Ways in which staff are made aware of the board’s Special Education Plan and of professional
development opportunities:

Information is exchanged among administrative personnel who forward/share information with staff members.
This is made available to staff through school school-based communications as well as the internet.

On the internet, Professional Development links are available on the board’s website as well as other web sites
that are used by teachers.

Information on the board’s Special Education Plan is available to any staff member or member of the public by
request to the Superintendent of Special Education. The Special Education Plan can also be found on the
Board website.
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WINDSOR-ESSEX CATHOLIC DISTRICT SCHOOL BOARD
SPECIAL EDUCATION STAFF DEVELOPMENT
2020-21 SCHOOL YEAR

Attendees

Date

Training

All Educational Assistants, All Child and Youth
Workers

Sept 2

Boardmaker Training Webinar

All Elementary and Secondary Teachers, All
Educational Assistants, All Child and Youth
Workers

Sept 3

Mental Health and Well-Being In-service

Special Education Teachers and Special
Education Coordinators

Sept 17

In-service for Special Education teachers new to the role.

Classroom Teachers

Oct 28

Hearing Awareness Workshop

Secondary Life Skills Teachers

Nov 25

Training session for News to You (N2Y) #1

Secondary Life Skills Teachers

Nov 30

Training session for News to You (N2Y) #2

Teachers – NTIP

Dec 3

New Teacher Induction Program (NTIP) Special Education
In-service

Elementary Educational Assistants

Jan 15

Review of Student Plans – Behaviour and Safety, Creation
of Structured Learning Resources, Updating Occasional
Handbooks

Secondary Educational Assistants

Jan 29

Review of Student Plans – Behaviour and Safety, Creation
of Structured Learning Resources, Updating Occasional
Handbooks

Secondary Educational Assistants, Special
Education Teachers

Feb 2

Behaviour Management Systems (BMS) Training

Secondary Teachers, Secondary Educational
Assistants

Feb 2

Supporting Students with Autism Workshop

Elementary Educational Assistants and LSST

Feb 12

Behaviour Management Systems (BMS) Training

Elementary Teachers, Elementary Educational
Assistants

Feb 12

Supporting Students with Autism Workshop

Secondary Teachers, Secondary Educational
Assistants

Apr 23

Mental Health and Well-Being In-Service

Psychologists, Child and Youth Workers,
Program Specialists

Sept. June

Mental Health and Well-Being modules offered by School
Mental Health Ontario (SMHO)
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Ministry of Education funding was allocated to the WECDSB this year to subsidize teachers in both the
elementary and secondary panels to complete an Autism AQ course. Five teachers are currently participating
in the learning opportunity and have committed to having their qualifications completed by June 2021.

Additionally, the Ministry of Education has provided funding to the WECDSB to subsidize various autism
training courses for staff. Fifty-seven staff members have seized this learning opportunity. Staff include
teachers, educational assistants, administrators, early childhood educators, speech and language pathologists,
child and youth workers and psychologists.
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Section 14

Equipment
Purpose of the Standard
To inform the ministry, board staff members and other professionals, and parents about the provision of
individualized equipment for some students with special needs.

Requirements of the Standard
The school board’s plan must describe how the board determines if a student requires individualized
equipment, such as assistive technology, and how the board allocates its budget for equipment, including the
criteria used for purchasing individualized equipment.

How the board determines whether a student requires special equipment:
Students with high needs and specific equipment requirements usually come to the board from community
agencies/schools where specialists and medical practitioners have determined that the student requires
special equipment. Students who are identified in the course of their school careers as needing special
equipment, (for example, FM systems for hard of hearing and students Central Auditory Processing difficulties,
visual aids for students with visual impairments, modifications to facilities for washroom access, ramps,
wheelchair lifts, etc.) have their needs assessed by the appropriate professionals/board staff and requests
forwarded to the Area Special Education Coordinator who then forwards the request to the Special Education
Coordinator in charge of SEA claims.
Transition meetings occur before students arrive from community agencies where the specific needs are
communicated and discussed prior to admission. A written request for the equipment is sent to the board by
the agency in consultation with board personnel so that the appropriate equipment can be purchased and
installed in a timely fashion.
Concerns from parents/guardians, school staff, and other stakeholders, and/or testing results received from
medical practitioners, etc. can all lead to a request for specialized equipment. In some cases, a change in
requirements for a student may mean that a determination has to take place in order to address the change in
needs. School staff contact the Area Special Education Coordinator who will come to the school to assess the
situation and have a meeting with stakeholders. The consultant will contact local agencies for personnel to
come and make a recommendation for the services/equipment requested. A written proposal will be forwarded
to the board so that the necessary equipment can be obtained.

How the board allocates funding for equipment:
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The Ministry of Education provides funding for this purpose through the SEA envelope. The WECDSB pays the
first $800 of every claim. Evidence for the need/services followed by a written request is required by the
ministry in keeping with existing rules and regulations under the Regulated Health Professions Act (for
example) among others.

YEAR

NUMBER OF
CLAIMS

TOTAL
AMOUNT OF
CLAIMS

2020-2021

79

$140,945.26

2019-2020
2018-2019

85
84

$177,230.50
$225,099.12

MINISTRY
REIMBURSEMENT
AMOUNT
$102,793.92
(to be confirmed by Ministry)

$136,007.12
$203,712

Criteria used for purchasing individualized equipment:
The board follows established policies and procedures developed specifically for this purpose. The procedures
help guide personnel through the process. Specific recommendations for equipment must be received from
recognized medical/health professionals in order to establish the proper framework for a claim. These are
forwarded to the board using the established guidelines and the requests are fulfilled. WECDSB Policy can be
referenced here: Board Policy ST:24 Special Education Equipment

WECDSB Special Education Plan 2021-Section 14

125

Section 15

Accessibility of School Buildings
Purpose of the Standard
To provide the ministry with further details of the board’s multi-year plan, which was previously submitted to the
ministry, for improving accessibility for students with physical and sensory disabilities, and to provide the public
with this information.

Requirements of the Standard
The school board’s special education plan must include the following:
x a summary of the board’s multi-year capital expenditure plan for improving accessibility to its school
buildings, grounds, and administration offices, including resources dedicated to providing barrier-free
access in the coming school years;
x a statement outlining how members of the public can obtain a copy of the complete plan from the
board;
x a summary of the board’s progress in implementing the capital expenditure plan.
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Accessibility Standards for Customer Service
The Windsor-Essex Catholic District School Board is committed to providing access to its services for
members of the public with disabilities. Services will be provided in a manner that reflects the key principles of
independence,
dignity, integration and equality of opportunity.
Anyone wishing to review the Board's policy detailing these guiding principles and directing the establishment
of procedures and the training of Board
employees, may click on A:31 Accessibility Standards for Customer Service. To review Board procedures
addressing notification of disruption of service, use of assistive devices, use of support persons and service
animals, and
monitoring and feedback, please click on Administrative Procedure Pr A:31 Accessibility Standards for
Customer Service.
Information regarding Integrated Accessibility Standards can be found in our Policy A: 32 Integrated
Accessibility Standards as well as Procedure A: 32 Integrated Accessibility Standards.

Requests for copies of the policy/procedure documents or for information
contained in the documents in an alternate format can be forwarded to Colleen Norris, Superintendent of
Human Resources can be presented in person at the Catholic Education Centre, 1325 California Avenue; or
can be presented to the Principal at any of the Board's schools.

Multi Year Accessibility Plan
WECDSB Multi Year Accessibility Plan For The Period December 2017 - December 2022

Feedback
Should you wish to provide feedback on the Board's provision of services to customers with disabilities, please
contact Colleen Norris as follows:

Superintendent of Human Resources
Colleen Norris
(519) 253-2481 ext. 1122
colleen_norris@wecdsb.on.ca
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Section 16
Transportation
Purpose of the Standard
To provide details of the board’s transportation policies to the ministry and to the public.

Requirements of the Standard
The board’s special education plan must describe the types of students with special needs who are eligible to
receive transportation and the ways in which these students can access the transportation.

Types of Students who are eligible to receive transportation.
1. Students in special education programs (including students who are in regular classrooms), with
developmental disabilities, cognitive delays, physical challenges, behaviour, and/or multiple
exceptionalities.
2. Students in education programs in care, treatment or correctional facilities.
3. Students attending provincial and demonstration schools.

The criteria for providing transportation to neighbourhood schools:
x
x
x
x

Parent/guardian notifies principal of school who will notify the Special Education Coordinator by
completing a transportation request form.
Special Education Coordinator reviews the application and determines the best course of action. If
approved, the application is forwarded to the transportation department.
Transportation department determines the best method and personnel required to transport the student
and notifies the school.
Transportation department contacts the parents/guardians of the arrangements made on behalf of their
child.

Types of Students who are eligible to receive transportation
1. Students in special education programs (including students who are in regular classrooms) with
developmental disabilities, cognitive delays, physical challenges, behavior, and/or multiple
exceptionalities.
2. Students in education programs in care, treatment or correctional facilities.
3. Students attending provincial and demonstration schools.
The Special Education Coordinator, in cooperation with the Superintendent of Special Education and the
Windsor Essex Student Transportation Services (WESTS) will consider the unique needs of each student and
determine the best mode of transportation required to meet the safety needs of the student. This may dictate
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specially equipped vehicles with limited seating, special attachments and specially trained staff. This may
include students who are diabetic, have severe allergic reactions, have seizures or severe behavioural or other
health disorders.
Any special requirements for the safe transportation of students with special needs are developed in
coordination with advice given by the parents to the board personnel, and reports from qualified professionals
(i.e.: Occupational Therapists) and WESTS along with any other medical information that may be necessary.
Please reference Board Policy A:20 Transportation Procedures via this link: Buskids.ca
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Section 17

The Board’s Special Education Advisory Committee
Purpose of the Standard
To provide details of the operation of the board’s SEAC to the ministry and to give members of the public
information to which they are entitled.

Requirements of the Standard
The plan must provide a description of ways in which the board’s SEAC fulfilled its roles and responsibilities
during the school year in which the plan was developed. This description should include information on the
documentation that has been provided to the SEAC to enable it to fulfil its responsibilities. The roles and
responsibilities of the SEAC are as follows:
x

x
x
x

making recommendations to the board with respect to any matter affecting the establishment,
development, and delivery of special education programs and services for exceptional students within
the board.
participating in the board’s annual review of its special education plan.
participating in the development of the board’s annual budget for special education.
reviewing the financial statements of the board as they relate to special education.

The plan must also include a description of ways in which parents and other members of the public can make
their views known to the SEAC. See Section 1: The Board’s Consultation Process for details.
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ASSOCIATIONS REPRESENTED ON SEAC
FOR THE TERM
DECEMBER 2018 TO NOVEMBER 2022

ASSOCIATION

REPRESENTATIVE ALTERNATE

Autism Ontario Windsor-Essex

Jillian Fenech

Livia Congi

Community Living Essex

Colleen Switzer

no appointment

Easter Seals

Joanna Zeiter

no appointment

Learning Disabilities Association

Anne Marie Domsic

Lucie
Lombardo

Views-Support for the Families of
Blind & Visually Impaired Children

Melanie Allen

no appointment

Windsor-Essex Down Syndrome
Association

Sarah Stanton

Cindy Tracey

Integration Action For Inclusion in
Education and Community (Ontario)

RoseMarie Lamug

Michelle
Friesen
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SEAC MEETING SCHEDULE 2020 – 2021
SEAC meetings are held on the third Thursday of each month as in previous years. SEAC
will not hold meetings in the months of December and March, unless required.

Thursday, September 17, 2020
Thursday, October 15, 2020
Thursday, November 19, 2020
Thursday, December 17, 2020
Thursday, January 21, 2021
Thursday, February 18, 2021
Thursday, March 25, 2021
Thursday, April 15, 2021
(rescheduled due to Ministry rescheduling of break)

Thursday, April 22, 2021
Thursday, May 20, 2021
Thursday, June 17, 2021
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Proposed
SEAC MEETING SCHEDULE 2021 – 2022
SEAC meetings are held on the third Thursday of each month as in previous years.

Thursday, September 16, 2021
Thursday, October 21, 2021
Thursday, November 18, 2021
Thursday, December 16, 2021
Thursday, January 20, 2022
Thursday, February 17, 2022
Thursday, March 24, 2022
Thursday, April 21, 2022
Thursday, May 19, 2022
Thursday, June 16, 2022
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Section 18

Coordination of Services with other Ministries or Agencies
Purpose of the Standard
To provide the ministry and the public with details of the board’s strategies to ensure a smooth transition for
students with special needs who are entering or leaving a school.

Requirements of the Standard
The special education plan must provide specific details about advance special education planning that is done
for students with special needs who are arriving from other programs.

Details about advance special education planning done for students who are arriving from other
programs/agencies:
Transition meetings are conducted for students who are arriving from programs/placements or other schools
within the board. These meetings take place with the involvement of all necessary personnel including, but not
limited to, the parents/guardians, student (where appropriate), school Learning Support Service Teacher,
Principal, Area Special Education Coordinator, receiving and sending teachers and other professionals as
necessary to help coordinate programs/services and develop a transition plan for the student.

Board policy regarding assessments from other programs/agencies:
Since government funded agencies and school boards adhere to established practices and guidelines for
professional occupations outlined in the Education Act, The Regulated Health Professions Act, the Health Care
Consent Act, among others - it is the practice of the board to accept assessments performed by qualified
personnel from other programs or agencies.

Details about how information is shared for students who are going to other programs/agencies:
Transition meetings are arranged with all responsible parties involved with the child after specific permission by
parents/guardians is given. Parents will be asked to provide informed consent to share information that will be
necessary to set in motion the services and access to personnel who can best assist the child in the new
setting. There is a need to comply with requirements by various ministries for accountability and the
arrangement of funding. This will usually mean that specific admission procedures and processes are in place
that need to be followed by all parties involved.
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Person responsible for supervising the admission or transfer of students to and from other
programs/agencies:
The area Special Education Coordinator working under the authority of the Superintendent of Special
Education is primarily responsible for overseeing the admission and transfer of students from other programs
or agencies. School principals are also involved in this process along with any members of the school team
and board personnel who will be (or have been) involved with
the student. Parents/guardians form an essential part of this process by providing advice and assisting in the
coordination of information that needs to be gathered and passed between the personnel involved with this
process.
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Policy/Program Memorandum No. 149
(weblink)

Date of Issue: September 25, 2009

Effective: Until revoked or modified

Subject: PROTOCOL FOR PARTNERSHIPS WITH EXTERNAL AGENCIES FOR PROVISION OF SERVICES
BY REGULATED HEALTH PROFESSIONALS, REGULATED SOCIAL SERVICE PROFESSIONALS, AND
PARAPROFESSIONALS

Application: Directors of Education
Secretary-Treasurers and Supervisory Officers of School Authorities Superintendents of Schools
Principals of Elementary Schools Principals of Secondary Schools

LAST MODIFIED: 25/9/09 10:18 AM
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Section 19
Submission and Availability of School Board Plans
Two copies of the Special Education Plan approved by the school board, and any amendments, must be
forwarded to the local district office of the Ministry of Education. The complete Plan must be submitted along
with the following documents:
x

A letter from the director that confirms that the school board’s Special Education Plan is being
submitted in compliance with the requirements of Regulation 306 and of this policy document.

x

A copy of the board’s motion of approval of the Plan, including the date of approval.

x

A copy of any related motions or recommendations from the Board’s SEAC.

Availability of School Board Plan
The board’s Special Education Plan is available for viewing by the public at the board office. Requests are
made through the Superintendent of Special Education.
In addition, the Plan is available for viewing on the Board’s web site:
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1325 California Avenue
Windsor, ON N9B 3Y6
CHAIRPERSON: Fulvio Valentinis
DIRECTOR OF EDUCATION: Terry Lyons

BOARD REPORT

Meeting Date:
June 8, 2021

Public

In-Camera

PRESENTED FOR:

Information

Approval

PRESENTED BY:

Senior Administration

SUBMITTED BY:

Terry Lyons, Director of Education
Emelda Byrne, Associate Director of Education Student
Achievement K-12

SUBJECT:

SPECIAL EDUCATION PLAN AMENDMENTS 2021

RECOMMENDATION:
That the Board approve the amendments to the Special Education
Plan 2021; and
That the amendments be submitted to the Ministry of Education.
SYNOPSIS:
The Ministry of Education mandates that each school board develop and maintain a Special
Education Plan, which is to be reviewed annually. Each year, the Special Education Advisory
Committee (SEAC) reviews the amendments and by motion, recommends that the Board
approve the Special Education Plan amendments.
BACKGROUND COMMENTS:
In accordance with Regulation 306 under the Education Act, the Ministry of Education
requires that school boards develop and maintain a Special Education Plan. Each board is
required to review annually and amend its Plan to meet the current needs of its students.
At the May 20, 2021 SEAC meeting, it was recommended to bring forward the 2021 Special
Education Plan Amendments for Board approval.
FINANCIAL IMPACT:
N/A
TIMELINES:
Submission to the Ministry of Education by July 31, 2021.

“Building communities of faith, hope and service”
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APPENDICES:
Due to the length of the documents, click on the links below to view the Amendments and
the 2020 Windsor-Essex Catholic District School Board’s Special Education Plan.
• Appendix A: Proposed Special Education Plan Amendments - 2021
• Appendix B: Windsor-Essex Catholic District School Board's Special Education Plan
- 2020
REPORT REVIEWED BY:
EXECUTIVE COUNCIL:
EXECUTIVE SUPERINTENDENT:
DIRECTOR OF EDUCATION:

Review Date:
Approval Date:
Approval Date:

May 25, 2021
May 25, 2021
May 25, 2021

Page 2 of 2

Windsor-Essex Catholic District School Board
1325 California Ave., Windsor, ON N9B 3Y6
Phone: (519) 253-2481 Fax: (519) 253-0620

SPECIAL EDUCATION ADVISORY COMMITTEE MEETING

DATE: Thursday May 20, 2021 TIME: 6:00 p.m.
VIRTUAL: GoogleMeet
Melanie Allen - VIEWS
Joanna Zeiter - Easter Seals
Colleen Switzer - Community Living Essex County /
Windsor
Anne Marie Domsic - Learning Disabilities
Administration
Melissa Farrand - Superintendent of Education K-12 Association
Sarah Stanton, Vice Chair - Up About Down
(Windsor-Essex Down Syndrome Association)
Principal’s Association
John Riberdy, Principal
RoseMarie Lamug - Integration Action for Inclusion
in Education and Community (Ontario)
Livia Congi - Autism Ontario (alternate
Ministry of Education
Joy Antoniuk - Education Officer
representative)
Association Representatives
Trustees
Lisa Soulliere, Chair - Trustee Member
Mary DiMenna - Trustee Member

MINUTES
1. Call to order and Opening Prayer - 6:01 pm
2. Recording of Attendance
Present: Chair, Trustee Lisa Soulliere, Trustee Mary DiMenna, Superintendent Melissa Farrand,
Principal John Riberdy, Joanna Zeiter, Colleen Switzer, Anne Marie Domsic, RoseMarie Lamug
Regrets: Melanie Allen, Sarah Stanton, Livia Congi
3. Approval of Agenda
Motion by RoseMarie Lamug and seconded by Joanna Zeiter to approve the May 20, 2021 SEAC
Agenda as distributed. Carried.
4. Welcome/Introductions
5. Disclosure of Pecuniary Interest - none
6. Approval of April 22, 2021 Minutes
Motion by Mary DiMenna and seconded by Colleen Switzer to approve the April 22, 2021 SEAC
Minutes as distributed. Carried.
7. Business Arising
a. Approval of the Special Education Plan Amendments 2021
Motion by Joanna Zeiter and seconded by RoseMarie Lamug to approve the Special
Education Plan Amendments 2021 and to submit to the Board for approval to submit to
the Ministry of Education. Carried.
8. Information Items - none
9. Report from Chair - Information: Letter from Renfrew County Catholic District School Board to the
Ministry Of Education supporting Bill 172 FASD
10. Report from Trustees - no report
11. Report from Superintendent of Education
● Secondary Day Of Champs is taking place virtually on June 11. The event is being hosted by St. Anne
Secondary. The Board received great feedback from last year’s virtual event.
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● Summer Programming
○ Summer school registration is open and on the Board website; registration closes June 11 at 3pm.
Full credit courses, Reach Ahead courses for Grade 8’s entering Grade 9 in September 2021,
ESL, 2 credit coop, credit recovery and credit improvement are all being offered. Courses run
either July 5-16 or July 16-30.
○ Ministry of Education one-time funding has been made available to our board for struggling
readers. Intervention plans are in place for Grade 1’s and secondary students. The programs will
run from July 5-23. Teachers will utilize the Lexia reading software program as well as guided
reading strategies. A Child and Youth Worker will also be assigned to the classes to explicitly
teach social emotional learning skills.
○ Vaccinations: WECHU is currently booking Pfizer vaccines for 12-17 year olds with at risk, high
and highest health risk. The province has announced that beginning May 31st all children aged
12-17 would be eligible to receive the Pfizer vaccine. All area school boards are working with
the health unit to develop plans to begin offering the Pfizer vaccine to all children 12-17 years of
age. The goal is to have all children aged 12-17 years of age fully vaccinated (2 doses) before
the start of school in September.
○ SEAC members, please submit topics of interest for presentation/discussion at future meetings
12. New Business - none
13. Association Reports
LDAWE is presently updating summer programming. Information will be forthcoming.
14. Closing Prayer - Melissa Farrand
15. Adjournment - 6:18pm
Next meeting June 17, 2021 at 6:00pm.
Please notify Jeri Linton by e-mail jeri_linton@wecdsb.on.ca or by phone 519-253-2481 ext. 1225
of your or your alternate’s intent to attend.

2021-22 Special Education Plan Checklist
Please submit to your regional office by July 31, 2021
District School Board/School Authority:
Windsor-Essex Catholic District School Board

Compliance with Standards for School Boards’ Special
Education Plans (2000) reproduced in full in Special
Education in Ontario Kindergarten to Grade 12 Policy and
Resource Guide (2017)

Report
on the
provision of
Special
Education
Programs
and Services
2020-21

Amendments
to the
2021-22
Special
Education
Plan

Special Education Programs and Services
Model for Special Education
Identification, Placement, and Review Committee (IPRC)
Process
Special Education Placements Provided by the Board
Individual Education Plans (IEP)
Special Education Staff
Specialized Equipment
Transportation for Students with Special Education Needs
Transition Planning
Provincial Information
Roles and Responsibilities
Categories and Definitions of Exceptionalities
Provincial and Demonstration Schools in Ontario
Other Related Information Required for Community
The Board’s Consultation Process
The Special Education Advisory Committee (SEAC)
Early Identification Procedures and Intervention Strategies
Educational and Other Assessments
Coordination of Services with Other Ministries or Agencies
Specialized Health Support Services in School Settings
Staff Development
Accessibility (AODA)
Parent Guide to Special Education
Where programs and services have not been provided as outlined in the 2020-21 Special
Education Plan, please provide a description of the variance:

-2Additional Information:
Protocol for Partnerships with External Agencies for Provision of
Services by Regulated Health Professionals, Regulated Social
Service Professionals, and Paraprofessionals (PPM 149) posted
on school board website.
Special education is included in our ongoing self-improvement
with respect to the Board Improvement Plan for Student
Achievement.
Document:

Format:

Please indicate the URL of
the document on your
website (if applicable)

Special Education Plan

Board Website
Electronic file
Paper Copy

WECDSB Special Education Plan
Amendments 2021

Parent Guide to Special Education

Board Website
Electronic file

Parent Guide to Special
Education

Protocol for Partnerships with
External Agencies for Provision of
Services by Regulated Health
Professionals, Regulated Social
Service Professionals, and
Paraprofessionals (PPM 149)

Board Website
Electronic file

Protocol for Partnerships with
External Agencies (PPM149)

Name of the Director of Education
Terry Lyons

Signature of the Director of Education

Date
June 21, 2021

APPENDIX 1
Ministry of Education

Policy/Program
Memorandum
No. 8

Date of Issue:

August 26, 2014

Effective: Until revoked or
modified

Subject:

IDENTIFICATION OF AND PROGRAM PLANNING FOR STUDENTS
WITH LEARNING DISABILITIES

Application:

Directors of Education
Supervisory Officers and Secretary-Treasurers of School Authorities
Superintendents of Schools
Principals of Elementary Schools
Principals of Secondary Schools

Reference:

This memorandum replaces Policy/Program Memorandum No. 8, “Learning
Disabilities”, revised 1982.

INTRODUCTION
The ministry is committed to fostering a caring and safe learning environment in Ontario schools to
support the success and well-being of all students, including students with learning disabilities.
This memorandum sets out requirements for school boards 1 for the identification of and program
planning for students who have learning disabilities. It provides the ministry’s definition of the term
learning disability, which must be used by an Identification, Placement, and Review Committee (IPRC)
in the identification of students who have learning disabilities. 2
Information in the “Program Planning” section on pages 4–6 of this memorandum also applies to any
other students who demonstrate difficulties in learning and who would benefit from special education
programs and/or services that are appropriate for students with learning disabilities.

DEFINITION OF THE TERM LEARNING DISABILITY
The Ministry of Education defines learning disability as one of a number of neurodevelopmental
disorders that persistently and significantly has an impact on the ability to learn and use academic and
other skills and that:
• affects the ability to perceive or process verbal or non-verbal information in an effective and
accurate manner in students who have assessed intellectual abilities that are at least in the average
range;

1. In this memorandum, school board(s) and board(s) refers to district school boards and school authorities.
2. Subsection 8(3) of the Education Act gives the Minister of Education the authority to define exceptionalities of students
and to require boards to employ such definitions.

•
•
•

•
•

results in (a) academic underachievement that is inconsistent with the intellectual abilities of the
student (which are at least in the average range) and/or (b) academic achievement that can be
maintained by the student only with extremely high levels of effort and/or with additional support;
results in difficulties in the development and use of skills in one or more of the following areas:
reading, writing, mathematics, and work habits and learning skills;
may typically be associated with difficulties in one or more cognitive processes, such as
phonological processing; memory and attention; processing speed; perceptual-motor processing;
visual-spatial processing; executive functions (e.g., self-regulation of behaviour and emotions,
planning, organizing of thoughts and activities, prioritizing, decision making);
may be associated with difficulties in social interaction (e.g., difficulty in understanding social
norms or the point of view of others); with various other conditions or disorders, diagnosed or
undiagnosed; or with other exceptionalities;
is not the result of a lack of acuity in hearing and/or vision that has not been corrected; intellectual
disabilities; socio-economic factors; cultural differences; lack of proficiency in the language of
instruction; lack of motivation or effort; gaps in school attendance or inadequate opportunity to
benefit from instruction.

RECOGNITION AND IDENTIFICATION OF LEARNING DISABILITIES
Many students with learning disabilities have already shown precursors or signs of learning disabilities
before they enter school – such as language delays; difficulties with rhyming, counting, or fine-motor
skills; or behavioural manifestations. However, for most students with learning disabilities, difficulties
in learning may not be noticed until the early school years. After a period of instruction that has taken
into account individual students’ strengths and needs, it will become evident that some students who are
experiencing difficulties in learning may potentially have a learning disability.
Learning disabilities range in severity. Their impact may vary depending on the environmental and
cognitive demands on the student, the instructional strategies employed, and the individual student’s
profile and age.
Early and Ongoing Screening
School boards are required to implement procedures for early and ongoing identification of the learning
abilities and needs of students. 3 These procedures are part of a process of continuous assessment and
program planning that should begin when a student is first enrolled in school and should continue
throughout a student’s school life.
Early screening and interventions are important in determining whether a student’s difficulties in
learning may be due to learning disabilities. Although learning disabilities are more commonly evident
in primary grades, they may become evident at any stage in a student’s development. For some students,

3. See clause 8(3)(a) of the Education Act.

learning disabilities may only become apparent as the students progress through the later elementary or
early secondary grades when academic work and social demands increase in complexity.
Assessments
If assessment and instruction, including early intervention strategies, have been tailored over a period of
time to a student’s strengths and needs; if the student’s progress has been closely monitored and
assessed; and if the student persistently demonstrates key characteristics of potential learning
disabilities, the student should be considered for more in-depth assessments.
Identifying learning disabilities requires the use of information from multiple sources. School boards are
encouraged to use a multidisciplinary approach to assessing and identifying learning disabilities.
Assessments typically should include the following:
• information provided by the parent(s), 4 the student, and the educator(s) (e.g., the language spoken at
home, developmental history, observations in the classroom)
• educational history
• medical information (e.g., information on vision, hearing, and physical condition)
• educational assessments and/or other professional assessments (e.g., psycho-educational and/or
psychological assessments, other assessments by health professionals)
Assessment measures should be based on Canadian norms, where possible; be culturally sensitive; and
be provided to the student in accessible format, as required (e.g., sign language, Braille, large print).
Assessment results should be conveyed using standard scores instead of grade levels or age and/or
grade-level equivalencies.
All psycho-educational and psychological assessments must be performed by or under the supervision
of a qualified member of the College of Psychologists of Ontario, with informed consent from the
parent(s).
The results of the assessments must inform the development of the student’s Individual Education
Plan (IEP).
Various factors and conditions (e.g., physical limitations, gender, cultural differences) that are not
aspects of learning disabilities should also be taken into account when determining whether a student
has a learning disability. Such factors and conditions may further complicate the recognition and
identification of learning disabilities, and they may contribute to or exacerbate the challenges that
students with learning disabilities may face.

4. In this memorandum, parent(s) refers to parent(s) and guardian(s).

PROGRAM PLANNING
This program planning section applies to the following students:
• students who have been identified as exceptional by an IPRC
• any other students who demonstrate difficulties in learning and who would benefit from special
education programs and/or services that are appropriate for students with learning disabilities
The determining factor for the provision of special education programs or services is not any specific
diagnosed or undiagnosed medical condition, but rather the needs of individual students based on the
individual assessment of strengths and needs.
Assessment results should inform the description of a student’s strengths and needs and be used to
determine special education programs and/or services for the student. The school principal may decide
to develop an IEP for a student who demonstrates difficulties in learning and who would be likely to
benefit from a special education program and/or services appropriate for students with learning
disabilities.
If a student has been identified as exceptional by an IPRC, the school principal shall take into
consideration the following:
• the recommendations on identification and/or placement made by an appeal board to the school
board
• the recommendations of the IPRC, the school board, or the Ontario Special Education Tribunal
regarding the exceptional student’s special education program and/or services 5
Special education programs may be delivered through a range of placements. Students may benefit from
assessment and instruction that is personalized, precise, explicit, and intensive, as required. Special
education programs and/or services should be made available by the school board to help students with
learning disabilities to access the Ontario curriculum expectations. Since students who have learning
disabilities have at least average intellectual abilities, the special education program and/or services they
receive should reflect and nurture these abilities.
The IEP reflects the unique learning profile (e.g., cognitive processes) of the student and the severity
of the student’s learning disability or disabilities. Principals should ensure that parents, students (where
appropriate), and relevant school personnel are invited to participate in the IEP development process.
School boards, schools, and educators may put intervention strategies in place to support students with
learning disabilities through a tiered approach, 6 in which high-quality, evidence-based assessment and
instruction are systematically provided and respond to an individual student’s strengths and needs. The
nature, intensity, and duration of interventions are always determined on the basis of evidence gathered
through frequent and systematic monitoring of the student’s progress. Systematic, sequential

5. For further details, see clause 6(6)(b) and subsection 16(2) of Regulation 181/98.
6. For more information on the tiered approach, see Learning for All: A Guide to Effective Assessment and Instruction for
All Students, K–12, 2013.

instructional approaches use specific instructional interventions of increasing intensity to address
targeted learning needs of students with learning disabilities.
The following assessment and instructional approaches and intervention strategies, which can be used
along with a tiered approach with greater personalization and precision, should be considered in
supporting the learning and teaching of students with learning disabilities:
•

Universal Design for Learning. The principles of Universal Design for Learning (UDL) 7 should be
applied to assist educators in designing products and environments (e.g., teaching strategies;
pedagogical materials and tools, including technologies) to support students with learning disabilities
in accessing the Ontario curriculum.

•

Differentiated instruction. Students with learning disabilities may particularly benefit from
assessment and instruction that are differentiated to take into consideration their strengths, interests,
learning styles, and readiness to learn. Any of the following elements can be differentiated: the
content of learning (what students are going to learn, and when); the process of learning (the types of
tasks and activities); the products of learning (the ways in which students demonstrate learning); and
the affect/environment of learning (the context and environment in which students learn and
demonstrate learning). 8

The IEP of students with learning disabilities may include the following special education program
strategies, with the goal of providing a program that maximizes the student’s ability to access the
curriculum:
• Instructional, environmental, and assessment accommodations should be provided, as appropriate, so
that the student is able to access grade-level curriculum expectations and to demonstrate learning.
• Modification of learning expectations may include the use of expectations at a different grade level
and/or an increase or decrease in the number and/or complexity of expectations. Modified learning
expectations that are drawn from a lower grade level will only be considered if the student cannot
demonstrate learning with the aid of any of the approaches and/or strategies described above.
• Alternative expectations and/or courses that are not derived from an Ontario curriculum policy
document (e.g., expectations focused on social skills, self-advocacy, transition planning, study skills)
will be developed as needed.
Transition planning must be considered as part of the IEP development process when developing
programs for students with learning disabilities, in accordance with Ontario Regulation 181/98 and
Policy/Program Memorandum No. 156, “Supporting Transitions for Students with Special Education
Needs”, February 1, 2013, and Creating Pathways to Success: An Education and Career/Life Planning
Program for Ontario Schools – Policy and Program Requirements, Kindergarten to Grade 12, 2013.
Transitions for students with learning disabilities occur in a variety of contexts: upon entry to school;
7. The goal of UDL is to create a learning environment that is open and accessible to all students, regardless of age, skills,
or situation. Instruction based on principles of universal design is flexible and supportive, can be adjusted to meet different
student needs, and enables all students to access the curriculum as fully as possible.
8. For more about these elements, see Learning for All: A Guide to Effective Assessment and Instruction for All Students,
K–12, 2013.

between grades; from one program area or subject to another; when moving from school to school or
from an outside agency/facility to a school; from elementary to secondary school; and from secondary
school to the next appropriate pathway (e.g., work, further education, apprenticeship).

IMPLEMENTATION
The requirements set out in this memorandum will take effect January 2, 2015. School boards and the
ministry will monitor the implementation of the requirements of this memorandum through existing
accountability mechanisms.

RESOURCES
The field of learning disabilities is constantly evolving as new strategies, tools, and technologies become
available. School boards are encouraged to make use of a growing body of knowledge about educational
practices, tools, and strategies that are effective for students with learning disabilities. Boards may seek
community partners who can provide support for students with learning disabilities and their families.
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Policy/Program Memorandum No. 89
Issued under the authority of the Deputy Minister of Education

Date of
Issue:
Subject:

February 06, 1990

Effective: Until revoked or modified

THE RESIDENTIAL DEMONSTRATION SCHOOLS FOR STUDENTS WITH LEARNING DISABILITIES: GENERAL
INFORMATION AND DETAILS OF THE REFERRAL PROCESS

Application: Directors of Education
Principals of Schools
Reference:

This memorandum replaces Policy/Program Memorandum No. 89, March 31, 1988.

General Information
It is the responsibility of school boards to provide appropriate educational programs for pupils with learning disabilities. There exists,
however, a small group of pupils with severe learning disabilities who require the facilities of a residential school.
The Ministry of Education provides the services of three demonstration schools in Ontario for English-speaking pupils with severe
learning disabilities. These are the Robarts School in London, the Sagonaska School in Belleville, and the Trillium School in Milton. The
catchment area for the Robarts School includes the following:
Western Ontario Region
Northwestern Ontario Region
Brant, Haldimand, and Norfolk counties of the Central Ontario Region
The catchment of the Sagonaska School includes the following:
Eastern Ontario Region
Northeastern Ontario Region
Durham, Haliburton, Hastings, Northumberland and Newcastle, Peterborough, Prince Edward, and Victoria counties of the
Central Ontario region
The catchment area of the Trillium School includes the following:
Midnorthern Ontario Region
Dufferin, Halton, Hamilton-Wentworth, Niagara, Peel, Simcoe, Waterloo, Wellington, and York counties of the Central Ontario
Region, and Metropolitan Toronto
The Centre Jules-Léger in Ottawa provides services in Ontario for French-speaking pupils with severe learning disabilities. Its
catchment area is the entire province.
The Provincial Committee on Learning Disabilities may determine that in certain cases a demonstration school may admit a student
from outside its catchment area.

Definition of a Learning Disability
A learning disability is defined in the Special Education Information Handbook, 1984 (page 16) as:
a learning disorder evident in both academic and social situations that involves one or more of the processes necessary for the
proper use of spoken language or the symbols of communication, and that is characterized by a condition that:
a. is not primarily the result of:
impairment of vision
impairment of hearing
physical handicap
mental retardation
primary emotional disturbance
cultural difference

http://edu.gov.on.ca/extra/eng/ppm/89.html
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b. results in a significant discrepancy between academic achievement and assessed intellectual ability, with deficits in one or
more of the following:
receptive language (listening, reading);
language processing (thinking, conceptualizing, integrating);
expressive language (talking, spelling, writing);
mathematical computations;
c. may be associated with one or more conditions diagnosed as:
a perceptual handicap;
a brain injury;
minimal brain dysfunction;
dyslexia;
developmental aphasia.

The Demonstration Schools: Goals and Objectives
The demonstration schools were established to meet the needs of pupils with severe learning disabilities who require a residential
setting, and to make available resource services for the learning disabled, including on-site professional development programs for
qualified teachers.
The program objectives of the demonstration schools are as follows:
1. to provide residential education programs for pupils with severe learning disabilities;
2. to assist enrolled pupils to develop personal life and learning strategies which will enable them to return to programs within local
school boards, other educational jurisdictions, or the community;
3. to provide in-service teacher education;
4. to provide resource services for school boards as required, including pupil assessment and/or programming assistance.

Admission Procedures for Demonstration Schools
A. Criteria for Admission
In order to be eligible for admission to a demonstration school, a candidate must satisfy the following criteria:
1. The applicant must qualify as a resident pupil of the school board (as in section 32 of the Education Act).
2. Because of the nature of the learning disability and/or other factors, the applicant must be in need of a residential
education program.
3. The applicant must have a severe learning disability, according to the definition cited above.
4. A psychologist or other mental health professional must have determined recently that the applicant is not in need of
treatment for emotional or behavioural disorders.
5. An Identification, Placement, and Review Committee (IPRC) must have recommended to the school board that the
applicant be placed in a demonstration school.
6. The applicant must have been assessed by a resource services consultant from a demonstration school.
B. Referrals
School boards may make referrals to the demonstration schools, upon the recommendation of an Identification, Placement, and
Review Committee. Such referrals shall be directed to the appropriate regional office of the Ministry of Education.
The school board should ensure that the following are submitted to the regional office:
assessment information
school history
personal and family data
a list of alternative placements in order of priority, prepared by the IPRC
Full details of application requirements are outlined in the 1988 memorandum entitled "Application Procedures for Admission to
Demonstration Schools", issued by and available from regional directors of education. Applications must be received by the
regional offices before November 1 (for admission February 1), and before March 1 (for admission September 1).
C. The Provincial Committee on Learning Disabilities
Decisions regarding admission to demonstration schools will be made by the Provincial Committee on Learning Disabilities,
which consists of:
an official from the Special Education and Provincial Schools Branch, who will call and chair meetings;
the demonstration school program directors;
one representative of the Children's Services Division of the Ministry of Community and Social Services;
a registered psychologist;
one or more additional representatives.
The Provincial Committee may request additional information from the regional offices in order to determine the priority of
candidates for the available places in the demonstration schools. In addition, the Committee will interview the applicants, the
parents or guardians, and the school board representatives. Meetings will take place in the appropriate regional office of the
Ministry of Education.

http://edu.gov.on.ca/extra/eng/ppm/89.html
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The Committee will communicate its decisions and recommendations to the school board; copies will be sent to the parent(s)
and the regional office.
D. Appeals
In the event of disagreement with the decision of the Committee, the Director of the Special Education and Provincial Schools
Branch shall appoint a review committee to hear appeals, upon the request of a school board, the parent of an applicant, or an
applicant who is eighteen years of age or over.
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